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e PraBuppHa

s Brarata

Arise! Awake! And stop not till the goal is reached!
Vol. 110 SEPTEMBER 2005 No. 9

-= Traditional Wisdom =
SIKSA: LEARNING

YO AT S T U ARG A |
TNl A% FgfiyATEE Y qew ffee e |
When children, O Brihaspati, giving names to objects, sent out Vak’s first and eatli-

est utterances, all (knowledge) that was excellent and spotless, treasured within
their hearts, was disclosed through (Vak’s) grace. (Rig Veda, 10.71.1)

AEETATEATE TTE forer: wdeE |

e SRR : OE & faatd |

The student learns a fourth from his teacher, a fourth through his own intelligence, a
fourth from is fellow pupils, and the remaining fourth in course of time (by experience).

s s Fisfy FrowisT @ @@ Wl |
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Wonderful indeed is this treasure of yours, O Bharati (goddess of learning)! It in-
creases with expenditure and dwindles on hoarding!

e ATfe = ue #ae g qga: |
T q A ey g4t [

He that has not cultivated his intelligence but has merely heard of many things can
scarcely understand the real import of the scriptures, like the spoon that has no per-
ception of the taste of the soup it touches. (Mahabharata, ‘Sabha Parva’, 54.1)

[ have seen that the knowledge derived by reasoning is of quite a different kind
from the knowledge derived through meditation; and quite different from this again
is the Knowledge that dawns by His revelation. (Sri Ramakrishna)

There is only one purpose in the whole of life—education. (Swami Vivekananda)
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@ This Month 3

The problems with education in India are
legion. Inadequate school coverage, low lit-
eracy rates, outdated teaching methods, lack
of motivation for higher and continued edu-
cation—all result in Indian citizens function-
ing much below their actual potential. The
editorial, Educating Our Children, intro-
duces the essays that explore some of these
issues in this number.

Prabuddha Bharata—100 Years Ago
draws upon a poem by Eva Best, an excerpt
from Pascal and editorial comments to un-
derline the power of thought.

The Vedas, as the primary scriptures of
Hinduism, are meant to govern the socio-re-
ligious norms of its body politic. Savants and
scholars have regularly unravelled the vari-
ous layers of meaning and insight inherent
in these mantras in order to place them in
the context of contemporary concerns.
Swami Sunishthanandaji’s Vedic Concept of
Education is a fascinating attempt to exam-
ine the philosophical, sociological, ethical,
and psychological aspects of education with
a perspective provided by Vedic mantras.
The author is a monastic member of Rama-
krishna Mission Ashrama, Medinipur.

‘Education is the evolving of the intellect by
bringing the infinite power of the soul to act
upon thought,” points out Swami Tadanandaji
in Education: Cognitive Objectives and
Vedanta. He examines the utility of Bloom’s
taxonomy of educational objectives in guiding
heuristic processes as well as in assessing
learning, and also points out how this hierar-
chy is consonant with the Vedantic idea of ed-
ucation as ‘manifestation of the perfection al-
ready in man’. The author is Director, School
of Languages, Ramakrishna Math, Hyderabad.

Learning is the essence of the endless
process termed education, in both its secular
and spiritual aspects. It is distinct from both
literacy and schooling and is the true deter-
minant of greatness. This is brought home
elegantly in Learning: A Lifelong Process
by Dr N V C Swamy, Dean of Academic
Programmes, Swami Vivekananda Yoga
Anusandhana Samsthana, Bangalore.

The Sarva Shiksha Abhiyan (SSA) is an
ambitious programme for universalizing ele-
mentary education in the 6-14 years age
group. Ramakrishna Mission Vidyalaya,
Coimbatore, has played a seminal role in this
through its International Human Resource
Development Centre (IHRDC) for the dis-
abled, which has successfully implemented
inclusive education for disabled children. In-
clusive Education is an instructive report by
Dr M N G Mani, Director, IHRDC.

Soon after Keshab Chandra Sen made
known the teachings of Sri Ramakrishna to
the general public, several collections of
these illuminating sayings were published
by various writers. Swami Chetananandaj,
Minister-in-Charge, Vedanta Society of St
Louis, has made available an absorbing ac-
count of these texts beginning with The Gos-
pel of Sri Ramakrishna according to Girish
Chandra Sen.

Swami Sandarshananandaji of Rama-
krishna Mission Vidyapith, Deoghar, con-
cludes his critique of contemporary histori-
ography in History, Religion and Human-
ity, highlighting the impact of the personali-
ties of Sri Krishna, Buddha and Swami
Vivekananda, and the latter’s own synthetic
vision of history.
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Educating Our Children

EDITORIAL

the Ramakrishna Math at Domalguda in
Hyderabad in the mornings, you are likely
to see several young pre-school and primary
school children of the locality grouped to-
gether merrily, having milk and snacks. If you
ask them to recite a Gita shloka for you, they
are likely to break into a chorus, and if you
raise your voice and say ‘Jay Sri Guru Maha-
rajji ki ...” their gusty ‘Jay!” may take your
cheerleadership instincts by surprise.
¢ The Ramakrishna Mission centre in
Batticaloa, Sri Lanka, runs a home for orphan
children with about two hundred inmates.
The ashrama is located within the ‘territory” of
the Tamil Tigers (LTTE). One would not be sur-
prised if one finds the elderly swami in charge
of the ashrama wending his way to the nearby
LTTE camp looking for one of his minor wards
who has gone missing. He would argue per-
suasively with the Tigers to allow his ward to
go back with him and complete his education
when he would be free to choose his future ca-
reer. The Tigers would relent even as they
would accuse him of being ‘unpatriotic’.
¢ The Abujhmarh jungles of Bastar district
in Chhattisgarh are home to several Naxalite
groups. Religion and traditional social hierar-
chies are anathema to the Naxals. If you are a
teacher at one of the Tribal Service Centres’ of
Ramakrishna Mission Ashrama, Narainpur,
you may find one of the Naxals telling you to
discontinue forcing the children into prayers,
not teach them such self-abasing hierarchical
practices as offering pranams to elders, nor or-
ganize such bourgeois functions as the hoist-
ing of the national flag on Republic Day.
These vignettes bring into sharp focus
certain very important aspects of the educa-
tional process that one is likely to overlook

If you happen to walk into the premises of

while formulating educational policies and
implementing them. Why should the Naxals
target practices that appear rather innocuous
to the ordinary observer? Why should the
LTTE specifically focus on pre-teen and teen-
age recruits? Can the ‘Jay!” of the Domalguda
children provide an answer to these queries?

The State of Our Education

In his essay ‘Learning: A Lifelong Pro-
cess’ Prof. Swamy highlights the concept of
learning as the core of the educational process
and laments the failure of our conventional
education system to foster genuine learning.
Prof. Krishna Kumar, Director, National
Council of Education, Research and Training,
points out that ‘the conventional textbook is a
reference book, stuffed with information, of-
fering no room to think for oneself or for inter-
disciplinary linkages’. He adds: “The burden
that curricula and textbooks place on children
is compounded by the stress and anxiety
caused by our memory-based examination
system. The rate of failure is high and moder-
ate success carries little value or meaning. The
system seems designed to stigmatize the ma-
jority,ignore the diversity of potential and jus-
tify the exclusion of the marginalized.’

None of these observations are novel in
themselves. Swami Vivekananda had pointed
out over a hundred years ago that the system
of education then current—wherein ‘the mind
is crammed with facts before it knows how to
think’—was ‘all wrong’. Mahatma Gandhi
and Rabindranath Tagore had been critical of
the colonial system of education for stifling
‘social initiative and creativity’. So the prob-
lem of Indian education is essentially the
problem of continuation of an unhealthy leg-
acy despite significant attempts by govern-
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ments and policy makers and motivated insti-
tutions and individuals to initiate innova-
tions. The latest in this line of efforts is the Na-
tional Curriculum Framework Review,
which, according to the eminent educationist
Prof. Yash Pal, aims at ‘starting a freedom
movement to release children from the tyran-
nical regime in which schools envelop them’.

Unfortunately, India’s educational prob-
lems are more basic. Prof. Swamy calls atten-
tion to the distinction between education and
literacy. India is home to nearly half of the
world’s illiterates. So the primary challenge
before it is to attain universal functional liter-
acy. The National Education Policy formu-
lated in 1986 (and modified in 1992) recog-
nized the National Literacy Mission, Univer-
salization of Elementary Education and Non-
formal Education as the three instruments to
eradicate illiteracy.

In November 2000, the Sarva Shiksha
Abhiyan (ssa) was launched. It aimed at pro-
viding quality elementary education to all
children in the 6-14 years age group through a
comprehensive community-owned approach.
Coimbatore district in Tamil Nadu is one of
the models of success in ssA and Ramakrishna
Mission Vidyalaya has played a key role
therein. It serves as a model for integration of
disabled (the Vidyalaya prefers the term ‘dif-
ferently abled’!) children into the educational
mainstream. Dr M N G Mani’s essay in this
number features this success story.

The Ramakrishna Mission runs over 850
educational institutions catering to nearly
2,20,000 students. A significant proportion of
this effort is directed to primary and non-for-
mal education. Numerous other voluntary
and goverhmental agencies contribute to the
6.64 lakh primary and 2.19 lakh upper pri-
mary schools in India. Yet the rather slow rise
in the overall literacy rate (from about 20% to
65% over the last fifty years, when most South-
east and Fast Asian countries were posting
rates of over 75-80% twenty years ago) is evi-
dence of the inadequacy of these efforts.

Two significant logistic problems are
hampering efforts at total literacy: 1) the in-
ability to enrol all childreneligible for primary
education, and 2) poor retention rates of stu-
dents at all levels. Thus, of the nearly 200 mil-
lion children in the 6-14 years age group anes-
timated 18% are not enrolled in any school.
The school dropout rate at the primary level is
close to 40% and that at the upper primary
level just under 55%.

Much planning has gone into addressing
these drawbacks. Swami Vivekananda’s call
to have the ‘mountain go to Mohammed’ by
reaching out to people at their homes and
workstations has been partially answered
through the non-formal education centres.
The ‘midday meal” schemes are aimed at not
only providing nutrition for the most under-
privileged population of children but also at
increasing enrolment and school retention
rates. Further strategies to make primary edu-
cation both an attractive and a useful proposi-
tion are the need of the hour.

Fostering a Literate Environment

Literacy has been variously defined by
linguists and social historians as ‘a verbal skill
involving the ability to control the visual me-
dium of language’, as ‘a call for the participa-
tion of the socially deprived masses in the
written heritage’, or as ‘an enabling factor
which creates conditions conducive to linguis-
tic innovations and imaginative creativity’. In
more concrete terms, literacy has traditionally
been equated with the three R’s—reading,
writing and arithmetic. The functional inter-
pretations have varied between societies and
over time. Thus in the most underdeveloped
societies the ability to sign one’s name may
still suffice to pass as literate while the 1966
Adult Education Act of the US Congress
adopted completion of secondary school as
the criterion of functional literacy (by which
criterion 25% of US citizens are illiterate!).

A concept particularly relevant to the In-
dian situation is that of ‘environmental liter-
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acy’. This refers to the ‘unspecialized compe-
tence involved in generally dealing with a lit-
erate environment’. Such literacy need never
be taught, just as oral language is picked up
without schooling. It is the ty pe of literacy that
is acquired through participation in a literate
environment in which written signs, warn-
ings, labels, catalogues, menus, trademarks,
headlines, sports scores, and the like are ubiq-
uitous. It is a well-documented fact that the
growth of “practical literacy’ in any society is
more closely related to the density and rich-
ness of the literate environment than the pro-
fusion of schools.

It is therefore vitally important that not
only must a literate environment be cultivated,
fostered and enriched, but also special efforts
need to be made to extend this richness to even
remote areas of the country, The recent boom
in information technology and electronic con-
nectivity has started penetrating our villages,
with concepts like e-chaupal having caught the
imagination of the people. President Dr Abdul
Kalam has given a call for ‘provision of urban
facilities in rural areas’. Entrepreneurs are be-
coming more aware of the potential for busi-
ness in rural and traditionally backward ar-
eas. All these socio-economic factors provide a
highly conducive atmosphere for the growth
of a literate environment. Our educationists
need to collaborate with and consciously ex-
ploit these forces to ensure that our rural chil-
dren have at least the critical level of environ-
mental cues that would make reading as natu-
ral as learning to speak. Ishwarchandra Vid-
yasagar is famed to have learnt the numerals
from the milestones as he walked with his fa-
ther from their village to Calcutta. Less tal-
ented children could probably do the same
with a greater density of such cues.

Intelligent Handling of Intelligence

The national curriculum review defines
learning as ‘the result of experience, and the
student as someone who constructs knowl-
edge while attempting to make sense of the

world’. The experiential world of most under-
privileged Indian children is far removed from
texts and their narratives. Even as a toddler,
this child may be learning to cope with grind-
ing poverty and crushing frustrations, emo-
tional deprivations and abuse, an alcoholic fa-
ther and an overburdened mother—all of
which can severely hamper formal learning.
On the other hand, a child who has learnt the
skills to negotiate its way through these emo-
tional handicaps is likely to be better equipped
for life, even without any formal schooling,
than many of those supposed to coach him.

The pre-school and early primary school
years are most crucial for the formation of
‘emotional intelligence’—the ability to recog-
nize and handle one’s emotions, to motivate
oneself to persist in the face of failures and
frustrations, and the skill to communicate,
empathize and handle social situations effec-
tively. It has also been amply demonstrated
that emotional intelligence is a better predic-
tor of success in life than the standard 1Q,
which tests only verbal and mathematical-log-
ical ability.

The plurality of intelligences is now a
well-recognized fact. The musical abilities of a
vocalist, the kinaesthetic skills of athletes and
gymnasts, the spatial perceptivity of artists
and architects, the communicative compe-
tence of a teacher or therapist are all specific
‘intelligences” that can stand out even at the
pre-school level and which need to be identi-
fied and fostered at that level itself.

All the same, it is emotional intelligence
that makes for harmonious human develop-
ment and the constituent components of this
intelligence are precisely what make for that
poorly defined term ‘character’. The protago-
nists in our vignettes were all trying to use the
pliability of this emotional intelligence in chil-
dren for causes they thought best. Our pri-
mary education teachers need to focus on this
emotional intelligence if they are to improve
enrolment and retain their students, and also
make citizens with character.
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Prabuddha Bharata—100 Years Ago

September 1905

tion a piece of ground can be freed from the seeds of all obnoxious growths, in the same way

can a man rid his feeling of the germs of all undesirable emotions. A habit, an emotion, or an
impulse is only a specialised form of the raw material feeling. The cultivation or education of feeling
consists in producing those specialised forms of it which are desirable and killing out those that are
undesirable. A form of feeling is individualised and strengthened in proportion to the intensity with
which it is called out and the number of times it is repeated. Conversely, it is weakened and dis-
individualised ... the more it is neglected and the more it is crowded out by forms of an opposite char-
acter. Thought is the agency which not only creates a form of feeling, but sustains it. Thinking of a
thing outlines a form in the feeling-stuff. This is the germ. Fed by thought the germ develops into de-
sire and the rest of the series. Deprived of thought it dwindles and dies. A desire cannot exist long if it

Feeling is like soil. Germs are no more inherent in the one than in the other. As by careful cultiva-

is not thought upon. The form cut off from its supply of life soon disintegrates.

—from ‘Occasional Notes’

The Power of Thought

Think beautiful thoughts, and set them adrift
On Eternity’s boundless seal!

Let their burdens be pure, let their white sails lift

And bear away from you the comforting gift
Of your heart-felt sympathy.

For a beautiful thought is a beautiful thing,
And out on the infinite tide

May meet, and touch, and tenderly bring

To the sick and the weary and the sorrowing
A solace so long denied.

And a soul that hath buffeted every wave
Adversity’s sea hath known,

So weak, so wan, so despairing, grows brave

With that beautiful thought to succour and

save—
The thought it has made its own.

And the dull earth-senses shall hear its cry,
And the dull eyes see its gleam,

And the ship-wrecked hearts, as they wander by,

Shall catch at its promise, and straightway try
To wake from their dismal dream.

And radiant now as a heavenly star,
It grows with its added good,

Till over the waters the light gleams far

To where the desolate places are,
And its lessons are understood.

And glad are the eyes that behold the ray,
And glad are the years that hear

The message your sweet thought has to say

To the sorrowing souls along the way,

Who needed its word of cheer.
—Eva Best

Man is but a reed, weakest in nature, but a reed which thinks. It needs not that the whole uni-
verse should arm to crush him. A vapour, a drop of water is enough to kill him. But were the Universe
to crush him, man would still be more noble than that which has slain him, because he knows that he
dies, and the Universe has the better of him. The Universe knows nothing of this.

Not from space must | seek my dignity, but from the ruling of my thought. | have should no more
if | possessed whole worlds. By space the Universe encompasses and swallows me as an atom, by

thought | encompass it.

—Pascal
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Vedic Concept of Education

SWAMI SUNISHTHANANDA

Introduction

he Vedas, like any other scripture, are
Teternal inspirers. They inspire us to lead

higher lives. Even if we were to suppose
that they may not create an urge towards a
greater, nobler life, just the fact that their
words have come up from the depths of man’s
own nature enables them to furnish a channel,
a framework, in which idealism can become
operative for the welfare of humanity. Hence
this attempt to interpret various aspects of ed-
ucation based on the teachings of the Vedas.

Educational Philosophy of the Vedas

A teacher should have faith in the inher-
ent potentialities of each and every student,
for the Atman (Self) is lodged in the heart of
every creature:

bW alVaY

At the same tlme ﬂ %%Eﬁ'%\e able to recog-

nize the differences in their capacity of assimi-
lation owing to diverse backgrounds, as has
been aptly pointed out:

° NN N .

’ | hgugh aii men have the same eyggigﬁél
ears, yet they are unequal in their intellectual
capacities.’

Accordingly, a teacher should be able to
act as a resource person for all students by ca-
tering to the students’ diverse needs. This is
possible if the teacher has love for knowledge.
A teacher should read new books, acquire
new dimensions of knowledge, become en-
riched with new ideas. And this capacity to ac-
quire knowledge must be combined with the
capacity to communicate knowledge to oth-
ers. In the words of the Vedas:

3 H [aY ]
E’%o not forsa&e learning and teaching.’3

An ideal teacher is supposed to be a
friend, philosopher and guide. His intellectual
egotism does not lead him to reject or discour-
age students” opinions altogether. Rather, his
loving attitude towards students motivates
him to be interactive in the classroom. He
questions his students and encourages them
to express their opinions. Questions serve an
important purpose. They stimulate the stu-
dents to think, and thus serve as an effective
way of animating their minds. In turn, the
viewpoints of the students can stimulate new
lines of thought in the teacher and offer him
new insights. To teach is to learn. Hence, the
ideal teaching-learning process is not a one-
way traffic. It is intended for the welfare of
both teacher and student. The following Vedic
invocation is aimed at making the teaching-
learning process fruitful, by being an effective
means to nurture the intellect of both the
teacher and the student, so that they may suc-
ceed in their joint venture to explore the sub-
lime and wider horizons of their mental and
spiritual faculties:

@Ha:rmaglﬂzmga@laza’wmﬁal
awama’iaﬂ@mml

‘(: ;m. N?ay Higﬁl_%rotect us both. May

[Brahman] bestow upon us both the fruit of
knowledge. May we both obtain energy to ac-
quire knowledge. May what we both study re-
veal the Truth. May we cherish no evil feelin§
towards each other. Om Peace! Peace! Peace!’
In an ideal educational process, a teacher
is supposed to be a father figure, a role model.
In the Vedic times, the teacher was usually a
guru, who was no ordinary person, but arishi,
a seer. Knowledge flourished in him more
through his inner vision than through outer

17
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experience, though the latter process was con-
sidered in no way inferior to the former. A
student was supposed to live in the company
of those heroes who sublimated life and con-
quered death, becauseit is life that kindles life.
There is a Vedic injunction:

ST el S S 7 l
er wﬁlTl ﬂgenhg[ i1teneg sage Who en-

noble life. Live the life of an enlightened man,
die not. Live with the spirit of elevated souls;
come not into the clutches of death.”

Lethargy and complacency are the great-
est hindrances in the process of learning.
There is no end to learning. As Sri Ramakri-
shna used to say, ‘As long asIlive, solong dol
learn.” He who seeks new knowledge exalts
himself. It is the duty of man to move ahead in
quest of knowledge:

= . = =
31]%% ascend i\gﬁ marcLlSaheati is the path

of progress’ (5.30.7).

N N
ﬂwakenizg is lefe?‘,:[s?ﬁrlnbering is death.”®

Being not contented with the existing po-
sition, a person should put forth efforts to lift
himself higher and higher. Hence the Vedas
inspire us:

HHI: q%ﬁl HIT ‘ilﬁllﬁ |
3?;0 man, iise from the present position; do

not fall down.”

Again, in the process of continuous learn-
ing, regular study is of great importance.
However, one must be cautious about the
choice of books. Only those books which pu-
rify the senses and mind, enhance intellectual
and spiritual power, and inspire a person to
do noble deeds can be considered good.
Hence the Vedas prescribe this:

q: qmwﬁquﬁi awyd TH'FLI
Hiﬂ “:glﬁ) stugles E)qlimof divine knowl-

edge—books that purify all beings, books that
have been preserved by the enlightened sages
and seers—en]oys celestial bliss, attains purity
and plety

Vedic Code of Ethics

Character building is the main objective
of education. Here again lies the responsibility
of an ideal teacher. According to the Vedas,
the best teachers are those who not only teach
but also make their pupils worthy citizens
possessing noble virtues.

Vedic students were taught to respect
their elders, namely, father, mother, teachers
and guests. But to respect elders did not mean
to imitate them or follow them blindly. They
were to respect their elders, but at the same
time they were to discriminate the ennobling
features of their elders’ character from those
that were unsophisticated. The gurus or teach-
ers of Vedic tradition used to instruct their stu-
dents at the time of convocation:

maain W | firgear v |

aﬁmam e aqmﬁi%‘uﬁ el
AT FHIOT | I R |
Gl W"UT I| o . o . -
TW'EI’? GARAT | dlld aqHEdl |
;"’Let y01|1|r mother be a goddess unto you.
Let your father be a god unto you. Let your
teacher be a god unto you. The works that are
not blameworthy are to be resorted to, not the
others. Those actions of ours that are com-
mendable are to be followed by you, not the
others.”

All our day-to-day dealings are based
upon faith in others. If individuals turn out to
be untruthful, the entire social system will col-
lapse. Hence truthfulness is the foundation of
human life. In the words of the Vedas:

haNhaN o ~
e i he eartL‘iggﬁétained through Truth./*?

Thus, one of the vital aspects of education
is to train the young to be truthful. As per the
Vedic dictum‘

qq
read on the path of truth. A1

FEd JYTHY T2 Areaigod : Ghdl o

|
Zﬂgbserve minutely the path of truth
which has been trodden by the enlightened
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sages.’12

The Vedas further assert that:

‘liﬁe T"q{)le WW ) pursues the path of

truth is never defeated.”!

Truthfulness, in order to be a virtue, must
not hurtor injure others. The purpose of truth-
fulness is welfare of others. When such a pur-
pose is not served, it is wise to remain silent.
What is true must be good and what is good
must be true. Hence, according to the Vedas,
one should aspire for sweetness of speech,
which ensures peace and prosperity:

~ ha ha SN ha
IG%FTI U HI H IGIEIHTE'? :IE}\EE’E‘? |
‘May the?egbe sweetness in front of my
tongue; may the root of my tongue be replete
with honey.'14

aﬁl\}[m u]:s[?:g?r]eet words in my speech’
(1.34.3).

A student should not engage himself in
criticizing others, giving little importance to
what he himself is doing. Criticizing others ul-
timately injures the criticizer, for it is the criti-
cizer whose mind gets contaminated by per-
ceiving evil in others. Hence the Vedas warn
us:

ffegal e

‘Those who _defa
selves defamed.’™®

True education should train individuals
to be honest in their dealings. Like truthful-
ness, honesty is also a vital factor which en-
sures social stability. To be precise, honesty is
also a form of truthfulness. Hence the Vedas
enjoin on humanbeings to earn wealth by dint
of honest labour:

A S TS -
B ls T aa?rq' Rkt
WIFHELHE?IF{HW T

6 Eog, keea‘pﬁaTv;\;r?lT'olrln me that wealth

which degrades me, which entangles me from
all directions and withers me like a parasitic
plant that withers away the tree. O supreme
Lord of wealth, thy hands are golden. Bless me

|
me others are them-

wi‘[h1 6tha‘[ wealth which gives me peace and
joy.’

The Vedas instruct man to endeavour to
acquire the wealth which legitimately belongs
to him and not covet others’ property.

| 379 G ﬁ@fﬂ" |
‘gg not covet the wealth of others.”"”
Education should equip one with a ratio-

nal and scientific attitude. The Vedic Pashu
Yaga mantras, though addressed to the sacrifi-
cial animal, could well inspire us to explore
new horizons in quest of knowledge.

H%xplore t eso?e]g ﬁlﬁﬂhe sky and
be blessed’ (6.21).

Adversity brings the opportunity to test
our strength and discover for ourselves the
stuff of which we are made. The Vedas teach
us that our resolutions should be firm enough
to encounter all our adversities bravely. The
more we try to run away from adversities, the
more they will follow us. The only solution is
to stop and face the brutes, boldly. Bravery
alone can lead us to success.

~ ~ o
gqgaﬁ.al aaﬁ!i@" |
e firm and unshaken.’'®

N
Haﬂ UG |
1‘9( ay oulggpeech be) strong and invinci-
ble’

Educational Sociology of the Vedas

Being citizens of a free nation, students
should be made aware of the fact that we shall
have to solve national problems and reshape
the destiny of India according to our national
ideas, ideals and needs. Mere freedom from
the shackles of foreign rule is not enough. The
process of education should stimulate stu-
dents to get firmly convinced that ihdigenous
problems can never be solved with imported
ideologies, especially for a nation which has
its own enriched and highly evolved cultural
and spiritual heritage. The Vedas urge us to

endeavour for self-rule:
N _~

‘May we endeavour for self-rule.”””
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Students heed to develop a sense of na-
tional loyalty and responsibility. This sense of
national loyalty canbe cultivated by following
the Vedic atﬁtude towards one’s motherland:

q@a}gﬂ i§ my rnomi;qT * am a son of the

soil.”?

The Vedas remind us that our sense of
national responsibility should instil in us an
urge to serve our motherland and to be willing
to sacrifice all for her security and welfare.

2 . [N
SERSE| ql?li |
‘Serve t y]gc:%herlamd.’22

ERE[(8“:f\;/[other é}fﬂq nllay we sacrifice all for
thee.”

Students must be educated to recognize
unity in diversity, for that is a distinctive fea-
ture of our motherland which has enabled her
to remainintegrated in terms of the social, cul-
tural and spiritual aspects of evolution, centu-
ries after centuries, ultimately to get metamor-
phosed into asymphony of diverse traditions.
Even the Vedas echo this ennobling aspect of
our motherland:

ST Tl Tt
1 5l Ergl?i FE e

’bﬁay the'Em, whlch;ﬁiléls many heights,

slopes and plains, bearinhg on her bosom herbs
that possess healing powers, bind together
scattered men of diverse natures’ (12.1.2).
Recognizing unity in diversity, the Vedas
advise all to live in peaceful coexistence.

101.1 ma

(19.69.1).

Students should be made aware of the
fact that the basic hindrance in the path of na-
tional progress is people’s excessive stress on
individual freedom and also on the rights re-
sulting from it, without caring to stress the im-
portance of social responsibility and the du-
ties ensuing therefrom. If the students realized
their responsibility to their nation, they would

e and let me also live’

work more efficiently and with greater dedi-
cation, thereby promoting the development of
their own nation. Rights and duties should go
hand in hand, like the shield and sword of the
Vedic Maruts:

ha¥ ~ ~ PN
Eﬁ%ﬁemgrgtsﬁq vlvielded the shield
and sword in their hands.’ %4
True education should aim at impartihg
a humanistic attitude and the spirit of service.
The Vedas censure the self-centred man
whose accomplishments are aimed exclu-
sively at selfish ends:
Hrew famgdl ST
Fed Sl 39 §oH 6 |
FI'FTFI'UT EWIT‘I 1 @

[ NN

The smamarted ma"n procures food in
vain.Ispeak the truth—this verily is his death.
He cherishes neither god nor friend; he who
eats alone, eats sin alone’ (10.117.6).

In turn, the Vedas inspire one to be chari-
table. The sole purpose of earning should be to
spend money on charitable acts.

FTHHI%I d
arn with a hundre

ute with a thousand.’”
[aNhaN
Eb_‘ilfilessed arae tﬁe [1]ands that support the
destitute.’?®
Educationshould enable an individual to
transcend his individuality in conscious social
participation.

T St feeTeL |
‘May not ]l%i]ﬁjér despise brother.”*”

Instead of being jealous of each other, clashing
with each other and pulling each other down,
true education should enable a person to de-
velop the capacity to cooperate, to live and
work as a team. The Vedas urge upon men to
assemble on a common platform, to think to-
gether, and to work together for achieving a
common goal.

HWHHWHHTWWI
@TWW‘EHWHHTHWII
AT 7ol el GHTt

5' hﬁds and distrib-

~
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TqH H: T8 e
TqH HSHR He A

T AT & R |
TH T AT : THET ggaTe a: |

haN haN ~
Hﬁ!?:liz CIRGUSRIEH SIGAL
! arc% together; le H3Efour words be

united; let your minds be united; accept your
share of fortune just as the gods, concurring,
accepted their portion of the sacrifice in an-
cient times. May your prayers be common;
common be your fraternity; may your minds
move with one accord; may your hearts work
in harmony for one goal; may you be inspired
by a common ideal; I offer for you a common
oblation. May you resolve with one accord,
may your hearts beat in unison; may your
thoughts be harmonious, so that you may live
together in happiness.’28

In a democracy, it is the responsibility of
the citizens to elect their representatives, who
on behalf of the people will look after the secu-
rity and welfare of the nation. Hence educa-
tion has a vital role to play ina democracy. The
general masses should be sufficiently edu-
cated to be aware of the responsibilities of
their representatives in the process of running
the administration of the nation. The mantras
of the Purushamedha and Vajapeya Yagas
mention the responsibilities of a ruler and sug-
gest that the ruler is invested with power for
the welfare of the people:

%ﬂl?l USTedH] |

“The ruleris for protecﬁon.’29
=\ S =\ -

‘%‘?Wﬁqlﬂ cd] {& © ‘3l|‘5||€!c_°|H .
For growt ggagnc_ﬂture, or protection

of property, for progress and prosperity, for
support and sustenance (are you appointed as
our ruler)’ (9.22).

Freedom is our birthright. Education
should make one aware of the various forms
of exploitation, so that one can fight for liberty
and for the right to live with dignity. It is natu-
ral that social life will have various gradations
depending on the diversity of people’s cul-
tural background, economic status, learning,
profession ahd accomplishments. But that

does not imply that a certain section of society
should have the privilege to exploit other sec-
tions. Society should ensure liberty to each
and every person to lead a life free from all
sorts of exploitation, as has been voiced in the
Vedas:

‘ﬁa:y we l?\vfg:aiﬁlﬁ\{dred years without

being slaves to others’ (36.24).

Education alone is the panacea for all so-
cial evils. Hence the Vedas call upon the schol-
ars to aryanize the whole world. Arya means
refined, cultured and civilized, and to
aryanize means to ennoble. Peace and pros-
perity will prevail on earth when most of the
people are aryanized. The Vedas ordain:

N 4
j ‘Nfaklilg aii oEilr acts noble.”>?
2
haN ~ e .
EFJYQCEFJ gogs h_?‘;e gegragjdl us; you must

raise us up again’ (10.137.1).

The Vedas adore the enlightened persons
who dedicate their lives for leading others to-
wards progress by annihilating the darkness
of superstition, ignorance, illiteracy and nar-
row outlook prevailing among the common
masses:

: Jetiad Hedid |

parteﬁverlasting light for the good of human
life.”

Educational Psychology of the Vedas

All deeds originate from thoughts. Pure
thoughts result in constructive deeds, while
impure thoughts result in destructive acts.
Man is made by what he thinks. Hence true
education, as per the Vedas, is to develop a
pure mind, to cultivate virtues and to enter-
tain good wishes for all beings of the world, as
is evident from the following mantras:

21
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‘This mind of mine, which travels afar,
the light of lights, which wanders to far-off
places whether I am asleep or awake—may it
resolve to do what is good and pure’ (34.1).

o N ~
1 39 alafl HA:
“ﬁ% Agni,) lead our minds on virtuous
paths.

= =~ ~
aﬂﬂt%ﬁﬂ?oﬂgﬁlg JD;]c?)[rille to us from all
sides’ (1.89.1).

The very essence of education is concen-
tration of the mind. It is the nature of the mind
to fluctuate at each and every moment. When
one tries to acquire knowledge about an ob-
ject, the mind, being constantly fluctuant, can-
not focus on it fully. Thus the knowledge ac-
quired is superficial. But if a man can be
trained to concentrate his mind, thereby en-
abling him to focus uninterruptedly on the ob-
ject of knowledge, then the knowledge ac-
quired by him will be all-comprehensive. The
distractions of the mind are related either to
one’s past action or future anticipation. If
these two types of mental gyrations can be
stopped, and the mind can be trained to re-
main focused on its present assignment, then
alone can the knowledge acquired by the
mind be all-comprehensive and fruitful.
Hence the Vedas say:

T 3 9 9 T WA ST G
e bV
aﬁfﬁg mind ﬁasaig%ﬁe@ﬂlvlvay to all that
occurred in the past and will occur in the fu-
ture. We call itback to thyself so thatit may re-
main long under thy control” (10.58.12).

However, according to the Vedas, purifi-
cation and concentration of the mind are not
merely intended for acquiring objective
knowledge, but for cultivating subjective
knowledge too, which leads man to evolve
consciously beyond his psychophysical exis-
tence so that he may ultimately realize his im-
mortal spiritual nature. Education, love for
the country and truthfulness are all high-
lighted in the Vedas. But their central theme is
the removal of ignorance and suffering.

Though the Vedas teach everything else, as we
saw above, they always underscore the need
to realize one’s immortal spiritual nature,
which alone leads to supreme peace. In the
depths of such realization is true wisdom
born, which has little relation to the surface ac-
tivities of the enquiring intellect. True educa-
tion, according to the Vedas, should motivate
us to comprehend that life is a great and deep
personal adventure, offering us continued
and unlimited opportunities to open our-
selves more and more fully to that infinite im-
mortal Reality of which we form an integral
part:

o haY

H?FITSHEIH |
“Know e?gae leads us to immor‘[ali‘[y.’33
Closing our minds and hearts to life,

truth, beauty and love cuts off the effulgence
of our being. Hence the Vedas urge us to pray
for illumination so that, instead of groping in
darkness, we may proceed towards light:
e SR R 4 A e
Wl 'aEEB(_']I |
‘Dispel hotrid darkness from within; re-
move all vicious thoughts and enkindle the
light we long for.”**
S AT )
?‘[Wiﬂ HI SIA@HA )
Ay .
HAMHISH STHA
‘Leadat?lrs from untruth to truth, from
darkness to light; from death to immortal-

ity.25
Conclusion

Though the educational process, as dis-
cussed in the light of the Vedas, lays stress on
self-discipline, it does not deal with life pessi-
mistically. The main objective of self-disci-
pline is to overhaul human personality and
initiate us in the art of living so that we canlive
the full span of our lives in quest of knowl-
edge, peace and prosperity:

U%AY NG TG ) SOH INE: T |
g:ﬁw NG 2| t]%l:r NG T |
5 TG WAH,| HAH TG T
OH ZNE: A | VAR TNE: il
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22. Rig Veda, 10.18.10.
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Power of Understanding

WEWWWW@TWH’JW |
Wﬂﬁquﬂaiﬁgﬁngall
He who does not realize the ultimate Truth behind the Rik and Akshara (word and letter) in which
rest all gods—what will he do by merely reciting and repeating the Riks? (Rig Veda, 1.164.39)

I o AL A g%l A 7 Yuae d UNCA | Jal ceed dedl T S8l SR qed IRl g |
One (student) merely sees the word but not its meaning; another hears it but not fully. But to an-
other (worthy pupil) it unfolds itself like the devoted wife appearing in her best dress before her hus-
band. (Rig Veda, 10.71.4)

I cd G FRIaHIERH Rrdeeafy aTiiay | Saear Sd AT ar a1 STRSHTTRL
He who is established and has drunk in supreme knowledge is counted as indispensable in the as-
semblies of the learned. Another wanders with an illusion that is but a barren cow—the mere symbol of
speech, bearing no fruit or flower. (Rig Veda, 10,71.5)

ATENTHIE [FTed T | FaTad Fehal 7 dedaid Haraa
Learning without understanding is called cramming; like dry wood on ashes it can never blaze forth.
(Nirukta, 1.18)
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SWAMI TADANANDA

The Challenges Before Us in Education

n this age of information explosion, accom-
Imodating the humongous amounts of in-

formation and knowledge in every field is
putting severe strain on allinvolved with edu-
cation—students, teachers and parents. A
look at the syllabus atany level of educationin
India reveals that students nowadays are ex-
posed to far more information than their fa-
thers or grandfathers were. This is resulting in
parents investing in the education of their chil-
dren right from the nursery level. To secure a
place in a good college, students have to take
additional coaching and outperform others in
competitive examinations. Even while in col-
lege, a student must learn other subjects such
as computing or an additional language. Gone
are the days when a single educational qualifi-
cation could secure you a lifetime of comfort-
able employment. There is continuous pres-
sure to specialize and constantly stay updated
and upgraded in one’s specialized field. With
greater connectivity at all levels of our society
and increasing complexity in our lifestyle, the
situation has only worsened.

The simplistic idea of education charac-
teristic of our system, primarily based on feed-
ing in chunks of information, does not suffi-
ciently prepare our younger generations to
brace themselves for the challenges that lie
ahead of them. Firstly, we must admit that
there is very little we can do to reduce or even
control the quantity of information and
knowledge that our students have to handle.
Furthermore, we must realize that an educa-
tion system restricting itself to imparting only
factual knowledge is outdated. Man is distin-
guished from animals by virtue of his rational-
ity. Itis this thinking domain of his personality
that calls for careful formation. The intellect is

to be trained to distinguish truth from error,
facts from opinions, and reality from appear-
ance. The common idea of education and its
methodology need to be reviewed.

A Paradigm Shift

A paradigm shift is necessary in the ob-
jectives and methodology of our current edu-
cation—a major shift from ‘quantity of infor-
mation’ to ‘quality of training of the mind and
intellect’, which will make them efficient in-
struments for not only processing and assimi-
lating vast amounts of information but also
facing situations of increasing complexity in
everyday life.

True education encompasses many areas
related to the harmonious development of the
three H's—head, heart and hands. This article
is restricted to the development of the cogni-
tive or thinking domain of learners.

About a century ago, Swami Viveka-
nanda had predicted this crisis in education
and had categorically pointed out that real ed-
ucationh is not the amount of information that
is put into one’s brain and runs riot there, un-
digested, all one’s life. The human mind is not
a bottomless dry well which has to be filled in
with buckets of information by the teacher. A
critical evaluation of the objectives of our cur-
rent educational system shows that in reality
they are exactly what Swami Vivekananda
did ot want. He had also said that education
has more to do with assimilation of ideas and
developing ‘a mind of the same material as
that of which the thunderbolt ismade’. He had
envisioned an education that increased the
strength of the mind, expanded the intellect
and enabled one to stand on one’s own feet;
and this, he suggested, was to be done with the
help of ‘Western science coupled with
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Vedanta ... and faith in one’s own Self’.

Taking this as the starting point, we shall
first explore how the scientific approach to ed-
ucation adopted in the West can help us
achieve the goal of upgrading the cognitive
faculty of learners. Then we will see how the
application of the wonderful Vedantic idea of
real education being ‘the manifestation of the
perfectionalready in man’ cah enhance educa-
tion by bringing out a novel transformation in
our faith in ourselves and in our approach to
teaching and learning.

What Is Assimilation of Ideas?

The Oxford Advanced Learner’s Dictionary
defines the verb assimilate as ‘to fully under-
stand an idea or some information so that you
are able to use it yourself’. Since ideas may be
likened to “food for the mind’, let us under-
stand this intellectual process of assimilation
of ideas by drawing a parallel with the physio-
logical process of assimilating food.

Food is processed in the digestive tract in
a very organized manner. The mouth is re-
sponsible for moistening and initial physical
breakdown of the food. Then in the stomach
and duodenum strong acids and enzymes
break down the carbohydrates, proteins, and
fats into sugars, amino acids, and fatty acids.
The process of assimilation or absorption
takes place in the small intestine. Here the es-
sential digested nutrients in the form of sug-
ars, amino acids, fatty acids and some re-syn-
thesized fats are absorbed into the blood-
stream and transported to various organs of
the body. The nutrients are then burnt through
the complex process of cellular respiration to
release energy, or used for the synthesis of
various tissues such as muscle, skin, hair and
the like, or stored as fat for future use. The
whole process involves the successive stages
of ingestion, digestion, and assimilation, cul-
minating in cellular respiration and growth of
cells and tissues. Undigested waste travels to
thelarge intestine on its way out to make space
for newer, more effective nutrients.

A strong and healthy digestive system is
necessary to fully process the food we eat.
Likewise, a well-developed cognitive system
is necessary to efficiently process information,
ideas and concepts. Irrelevantideas and infor-
mation have to be discarded.

Our education system can benefit greatly
from the well established and applied West-
ern concept known as Bloom’s Taxohomy of
Educational Objectives for the cognitive do-
main which was formulated by Dr Benjamin
Bloom in 1956. It is the most renowned de-
scription of the levels of cognitive perfor-
mance or intellectual growth and develop-
ment. This taxonomy, or scientific process of
classifying the stages of learnihg, can be
thought of as ‘goals of the training process or
educational objectives’. That is, after having
imbibed some education or at the end of a
training session, the learner should have ac-
quired certain new cognitive skills.

According to this classification, the cog-
nitive domain involves knowledge and the
development of intellectual skills. This in-
cludes the recognition of facts and concepts
that contribute to the development of intellec-
tual abilities. There are six major categories in
Bloom’s taxonomy outlined in the following
order: knowledge, understanding, applica-
tion, analysis, synthesis and evaluation, start-
ing from the simplest to the most complex.
These categories or levels are considered to be
hierarchical, characterized by progressive de-
grees of difficulty. That is, learners must mas-
ter lower-level objectives first before they can
build on them to reach higher-level goals.

Let us now examine the taxonomy in
more detail. The reader may well compare this
with the type of education he or she has re-
ceived right from the primary school days up
to the university level or with the objectives of
our current educational system.

Educational Objectives
for the Cognitive Domain

Bloom’s taxonomy provides an excellent
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structure for planning, designing, assessing
and evaluating training and learning effec-
tiveness.

The first level is knowledge. It involves re-
calling information or data. The learner is
asked to define, describe, identify, list, name,
outline, recall, recognize, reproduce, select,
state, etc. Examples include recitation of a San-
skrit verse from the Gita or recalling the phone
number or name of a person. Knowledge rep-
resents the lowest level in Bloom's taxonomy.
It is ‘low’ only in the sense that it comes
first—it provides the basis for all ‘higher’ cog-
nitive activity.

Only after a learner is able to recall infor-
mation is it possible to move on to the second
level of comprehension, which is giving mean-
ing to information. It involves understanding
the meaning, translation, interpolation, and
interpretation of instructions and problems or
stating a problem in one’s own words. The
teacher prompts a response from the students
using words like distinguish, estimate, ex-
plain, generalize, give examples, interpret,
predict, rewrite, summarize, translate, and so
on. Explaining the meaning of the Sanskrit
verse in one’s own words in English would be
a typical example.

The third level is application, which refers
to using knowledge or principles in new or
real-life situations. The learner at this level
solves practical problems by applying infor-
mation comprehended at the previous levels.
The learning leader, as the teacher or instruc-
tor is preferably called, stimulates and guides
the learners with words such as apply, com-
pute, construct, demonstrate, operate, predict,
prepare, relate, show, solve, etc. For example,
applying Newton’s law of gravitation to com-
pute the distance a cricket ball will go when hit
with a particular amount of force.

The fourth level is analysis—breaking
down complexinformationinto simpler parts.
The simpler parts, of course, were learned at
earlier levels of the taxonomy. The process of
analysis separates concepts into component

parts so that its organizational structure may
be understood. It distinguishes between facts
and inferences. The teacher asks the learner to
analyse, break down, compare, contrast, dif-
ferentiate, discriminate, distinguish, identify,
illustrate, outline, relate, select, separate and
so on. For example, separately identifying dif-
ferent political viewpoints.

The fifth level, synthesis, consists in creat-
ing something that did not exist before by inte-
grating information that had been learned at
lower levels of the hierarchy. It builds a struc-
ture or pattern from diverse elements. It puts
together parts to form a whole, with emphasis
on creating a new meaning or structure. In the
process of synthesis the learner categorizes,
combines, compiles, composes, creates, de-
vises, designs, explains, generates, modifies,
organizes, plans, rearranges, revises, recon-
structs, relates, reorganizes, rewrites or sum-
marizes. For instance, the learner may design
a machine or write a software application to
perform a specific task.

Evaluation is the highest level in the hier-
archy. It consists in making judgements about
the value of ideas or materials based on previ-
ous levels of learning to compare a product of
some kind against a designated standard.
Here the learner appraises, concludes, con-
trasts, criticizes, defends, describes, evaluates,
explains, interprets, justifies, relates, summa-
rizes, supports, etc. Examples would include
selecting the most effective solution, hiring the
most qualified candidate, or explaining and
justifying a new budget.

If any concept is to be interiorized in
depth through the experience of learning it, it
must pass systematically through every stage
identified by Dr Bloom. Now we see that real
training of the mind and intellect involves
much more than merely mugging up informa-
tion for competitive examinations or superfi-
cially touching upon concepts, or solving
equations by plugging in variables into them.
The real task of the teacher is to systematically
stimulate and develop the higher-level skills
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of analysis, synthesis and evaluation. A thor-
ough intellectual formation can only be the re-
sult of a persistent step-by-step climbing to at-
tain greater heights.

The mere imparting of knowledge leaves
the student at the first stage and first stage
alone. Most teachers are satisfied with the
achievement of this step and proceed no fur-
ther. Others—and these are in the minor-
ity—take the students to the application level
and leave them fixated there, offering no in-
centive to proceed further. The primary rea-
son for this is that the majority of our teachers
are not trained in the art and science of teach-
ing. They lack awareness, thorough knowl-
edge and practical training in the application
of the vast discoveries made in the fields of ed-
ucational psychology, philosophy and sociol-
ogy. One needs more than the knowledge of
the subject matter to discharge the sacred re-
sponsibility of a teacher.

Teaching in the Light of
Bloom’s Taxonomy

While developing the instructional objec-
tives of a course, providing instructions, and
evaluating student performance, it is impor-
tant to keep in mind that there are different
levels or outcomes of learning. Distinguishing
among these is very critical. Skills at different
levels must be taught and tested in different
ways.

If teachers are unaware of the different
levels of learning, they are likely to focus on
one level to the detriment of others. For exam-
ple, a teacher may teach higher-level thinking
skills without realizing that these skills re-
quire the prior learning of basic skills that
must be integrated into these higher-order
skills. Or a teacher may teach a vast amount of
factual information but never get around to
teaching students to apply and synthesize this
information.

In addition, it is not unusual to see a
teacher who wants her students to learn
higher-order thinking skills conduct examina-

tions that test only lower-level skills. Under
such circumstances, the students are likely to
put their efforts in the wrong direction.

Teachers often use the term application in-
accurately. They assume that using the infor-
mation in any way whatsoever represents the
application level of Bloom’s taxonomy. This,
however, is not correct. For example, a child
who ‘uses’ his memorization of the multipli-
cation tables to write down ‘30’ next to ‘5 times
6 equals’ is working at the knowledge level,
not the application level. A child who studies
Spanish and then converses with a native
Mexican is almost certainly at the synthesis
level, and not at the application level. If the
child made a deliberate attempt to get his past
tense right, this would be an example of appli-
cation. However, in conversing he would cer-
tainly be creating something new that did not
exist before by integrating knowledge that
had been learned at lower levels of the hierar-
chy, and that would be synthesis.

The Value of Bloom’s Taxonomy

Bloom proposed that the main value of
the taxonomy is twofold: (1) it can stimulate
teachers to scientifically, consciously and sys-
tematically help students acquireskills at all of
these various levels, laying the proper founda-
tion for higher levels by first assuring mastery
of lower-level objectives; and (2) it provides a
basis for developing measurement strategies
to assess student performance at all these lev-
els of learning.

However, we contend that an even more
important third goal, which is the focus of this
article, is achieved by the application of the
taxonomy. It is a powerful and scientific
mechanism for training the mind and intellect.
Just as a well-qualified and experienced in-
structor in a gymnasium systematically takes
the athletes through a series of well-chosen ex-
ercises and drills to develop their muscles and
stamina, similarly, a well-trained teacher
‘stimulates, exercises, develops, sharpens,
strengthens and trains’ the higher analytical
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and critical thinking faculties of the learners
through whatever subject matter is at hand.
The ‘exercises’ that we come across at the end
of chapters in textbooks are meant to exercise
the mind. To fully benefit from them, students
must do the exercises themselves with no or
minimum help from the teacher. They must
not run to a tutor each time they find some-
thing difficult, but must continue to struggle
and wrestle with the exercises until knowl-
edge comes from within the mind. No teacher
must fully solve the problems for the student.
The approach of the teacher should be to clear
the obstacles and guide the students through
the process. The student must himself dis-
cover the value of the struggle which leads to
the joy of knowledge. It is in this way that the
teacher helps in the development of the intel-
lectual strength and stamina of learners, thus
equipping them with powerful tools capable
of analytical, critical and discriminative think-
ing which can be used for ‘digesting and as-
similating ideas’ as envisioned by Swami
Vivekahanda.

The last three stages, consisting of analy-
sis, synthesis and evaluation, lead to the peaks
of intellectual formation and stimulate the stu-
dent to rationalize, judge and make choices in
a logical manner. A very small minority ever
scales these peaks. Unfortunately, few teach-
ers help the students reach the finale. When
the discriminatory and critical abilities are not
well exercised, persons lack depth of thought
and clarity of understanding. It becomes evi-
dent from the attitudes and sweeping judge-
ments passed on major issues, that thinking is
superficial and lacks equilibrium, clarity and
conviction.

Students must be brought to understand
the workings of the mind and intellect to en-
able them to travel on the higher paths of their
reasoning, judgements, and deductions. Such
skills would help them reform false judge-
ments! The history of the world has repeatedly
corroborated the fact that the mob mentality
has led people, including the youth, to accept

false and fanatical doctrines and ideologies,
which they would have rejected had they been
given proper training and made capable of
considered reflection.

The Teacher and the Learner
in the Light of Vedanta

One of the foundations of Vedanta phi-
losophy is the wonderful truth of the divinity
of the soul. This divinity means that the soulin
everyone is of the nature of infinite Existence,
infinite Knowledge and infinite Bliss. The infi-
nite library of knowledge is inherent in man.
This perfect knowledge is covered by igno-
rance and education is the gradual process of
manifestation of this perfection within by re-
moving the coverings. If knowledge is like fire
inherentina piece of wood, then the process of
education is like the friction that brings the
flames out of the wood, and the teacher is the
facilitator of that process. Just as nature itself
provides the necessary water, air and soil
needed for the growth and development of a
seed into a strong and sturdy fruit-bearing
tree—the function of an experienced gardener
amounting to helping in this natural process
by purveying water and manure—likewise,
the teacher too helps in the growth and devel-
opment of the intellect of the learner. Books,
lectures and laboratories are only secondary
aids in the process of discovery of knowledge.

What is the significance and implication
of this Vedantic principle in education? In the
light of the Vedantic outlook, both the teacher
and the learner are active participants in the
teaching-learning process, and education is
the evolving of the intellect by bringing the in-
finite power of the soul to act upon thought.
The teacher looks upon the learner not as a
mere physical being but as a living and dy-
namic mind struggling to manifest the light of
the infinite soul, the repository of all knowl-
edge. He recognizes that just as the same elec-
tricity flowing through bulbs of different
wattage gives out different amounts of light,
likewise the same soul present in all beings
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manifests itself in varying degrees depending
on the difference in purity of the mind. He
does not try to fill the mind with information
and knowledge. Instead he attempts to unfold
the creativity within by stimulating and
strengthening the mind. The trainer carefully
nurtures the conviction and faith in the mind
of the learners that knowledge is within them
by repeatedly demonstrating to the students
that they are indeed bringing out knowledge
aided by books, experiments, and the teacher
herself. The tutor thus facilitates this process
of self-discovery. Needless to say, she requires
faith, patience, perseverance and firm convic-
tion in this Vedantic principle of the innate di-
vinity of humans and should try to arouse and
awaken the same in the learner. This ideal of
faith in oneself, or atmashraddha, is the greatest
gift of a teacher to the student.

Similarly, if the learner possesses this
firm conviction of having all knowledge

within and the understanding that education
is the manifestation of this perfection, then
there is Iess dependence on external aids in the
form of books, tutors, classes and the like, and
a greater struggle to manifest knowledge from
within. No more does the student run to the
teacher with a problem as soon as he encoun-
ters a small difficulty. He struggles with the
problem himself, seeking the teacher’s guid-
ance only as a last resort. The teacher also does
not spoonfeed the student and only facilitates
his learning.

In this age of globalization, the future is
sure to confront us with innumerable and un-
foreseeable opportunities and challenges. If
any society or nation can combine the best of
what the East and the West have to offer and
successfully implement them in its education
system, in whatever degree, it will be better
prepared for those challenges and opportuni-
ties.

Teaching in Ancient India

€ hese teachers explain the general meaning and teach them the minutiae; they rouse

them toactivity and skilfully win them to progress; they instruct the inert and sharpen the
dull. When disciples, intelligent and acute, are addicted to idle shirking, the teachers doggedly
persevere, repeating instruction until their training is finished.

‘There are men who, far seen in antique lore and fond of the refinements of learning, are

content in seclusion, leading lives of continence. They come and go (lit. sink and float) outside
of the world, and promenade through life away from human affairs. Though they are not moved
by honours or reproach, their fame is far spread. The rulers treating them with ceremony and
respect cannot make them come to court. Now as the State holds men of learning and genius in
esteem, and the people respect those who have high intelligence, the honours and praises of
such men are conspicuously abundant, and the attentions private and official paid to them are
very considerable. Hence men can force themselves to a thorough acquisition of knowledge.
Forgetting fatigue, they expatiate on the arts and sciences; seeking for wisdom while relying on
perfect virtue they count not 1,000 {i [200 miles] a long journey. Though their family be in afflu-
ent circumstances, such men make up their minds to be like vagrants, and get their food by beg-
ging as they go about. With them there is honour in knowing truth (in having wisdom), and there
is no disgrace in being destitute.’

—Yuan Chwang
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‘Javat banchi tavat shikhi; As long as I live, so
long do [learn. —Sri Ramakrishna

Education as Learning

It is usual convention to classify the sub-
ject of education under two categories—secu-
lar and spiritual. This is a Western concept. So
far as the East is concerned, there is no distinc-
tion between the two. They are inextricably
linked with each other and any divisionis only
artificial. Nevertheless, this division has taken
deep roots in our psyche. Hence we will ap-
proach the subject matter of this article from
this point of view.

The quotation cited above is from a saint,
who considered spiritual experiences far su-
perior to mere knowledge of the world. How-
ever, we will examine how it applies to both
types of education, secular and spiritual. We
commence with secular education, by which
we mean the kind of education imparted in
schools and colleges, leading to degrees and
diplomas.

The following incident occurred several
decades ago, in the late 1950s, when I was a
student at the Indian Institute of Science,
Bangalore. The details were narrated to me by
a fellow student who was at that time doing
her doctorate in pharmacology at the Institute.
One day when she was sitting in her office do-
ing some work, there was a knock on the door.
When she asked the caller to enter, in came an
elderly gentleman in his sixties, wearing white
pants, shirt and coat, a tie askew, a pair of
chappals and a white turban. He took a seat
and said, 7T say, I am told you have studied
something of microbiology. Would you mind
teaching the subject to me?’ My friend told me
that she was taken aback when the gentleman

introduced himself. Every day, for a month,
the gentleman would come to the Institute to
sit with my friend for a couple of hours to
learn nicrobiology. He later went on to apply
his learning to the study of the physiology of
vision and wrote a book about it. The name of
the gentleman? C V Raman.

What is it that motivates a person like
Raman to decide to learn an entirely new sub-
ject at such an advanced age? He had already
done his best research work by that time and
had already won the much coveted Nobel
Prize. But there was that urge in him to learn,
an urge that was not too particular about
where or from whom he could learn some-
thing new. He was an example for what Sri
Ramakrishna meant when he said: ‘As long as
Ilive, so long do I learn.’

Learning v Schooling

We usually associate learning with edu-
cational establishments. We consider a person
educated, if he or she has gone through the
schooling system, entered college and gradu-
ated from a university. That is supposed to
mark the end of the learning process. This is
the common understanding of what educa-
tion means. It reminds me of a story I heard
long ago. A noted professor of astronomy
from a highly reputed university was once in-
vited to a formal dinner. He was seated next to
a young lady in her late twenties. During the
course of the dinner, the young lady asked the
professor about himself. The professor re-
plied, I am a student of astronomy.” The
young lady looked at him up and down, at his
grey hair and elderly face, and exclaimed,
“Youmean you are still studying astronomy? I
finished itlongago inmy college!" It is obvious
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that the word learning meant different things
to them. For the young lady, learning was over
with graduation from the college. For the pro-
fessor, who had a broader perspective of
knowledge, learning was a lifelong process.

Itis an unfortunate fact that the system of
education we follow in India is not geared to
the learning process. It is oriented more to-
wards providing information in the form of
facts and figures, which should be reproduced
faithfully in tests and examinations. The more
the facts that can be reproduced, the brighter
and more intelligent the student is rated to be.
Butask any student a few days after his exami-
nations how much he remembers of what he
had learnt during the previous year; very few
of them would confidently reply that they re-
member everything. This is because they have
been trained like racehorses, which run a fast
pace and are totally spent by the end of the
race. I often wonder how many students
would be able to answer their examination pa-
pers once again if they are given the same one
month after the examinations are over!

I remember a nice story I had been told
whenI was young, which is a reflection on the
kind of formal education we receive. A father
and son went for a walk one evening. It started
drizzling and they took shelter below a tree.
The father thought that he would use this state
of enforced inactivity to educate his son about
the cardinal directions. He explained to the
boy where east, west, north and south were.
The boy learnt it fast and the rain also stopped.
The father took his son home and proudly told
the boy’s mother about what their child had
learnt. The mother was immensely pleased
and asked the boy, ‘Tell me, my pet, which is
east?” The boy replied promptly, ‘Let’s go
back to the tree.’

What is the moral of the story? Itisa com-
mentary on our system of secular education.
Having gone through this system of education
and having beeninvolved in using this system
in teaching for almost half a century, I can con-
fidently say that our education system di-

vorces us completely from the world around
us. All the subjects taught in schools and col-
leges—be they science, history, geography,
sociology or psychology—impinge on our
daily life. But we are hardly aware of it, be-
cause the system of education is such that
knowledge gets confined within the covers of
textbooks.

I'was made aware of this facet of our edu-
cational system by a great man, Prof. Satish
Dhawan. I was teaching aerodynamics at that
time to students at the Indian Institute of Tech-
nology, Madras. T had invited Prof. Dhawan to
our Institute. He was at that time the director
of the Indian Institute of Science at Bangalore
and was shortly to take over as chairman of
the Space Commission. We were going by
electric train to Chromepet, since he had a lec-
ture at the Madras Institute of Technology, of
which our current President, Dr Abdul
Kalam, is an old student. On the way, he sud-
denly asked me, Would you like to see
Benard cells?’ I was taken aback, since this is a
laboratory experiment to demonstrate con-
vection rings in water or air. [ was wondering
what he was talking about, when he pointed to
thesky and said, “There are your Benard cells.”
I saw the beautiful pattern in the sky which I
had never observed before. It was then that
Prof. Dhawan told me, ‘See, your aerodynam-
ics is all around you, not necessarily only in
the textbooks.” Did not Sri Ramakrishna also
display the same capability of keen observa-
tion, which is so well borne out by his wonder-
ful parables? Maybe he had this capacity be-
cause he was not spoilt by book-learning!

Literacy v Education

There are two words in the English lan-
guage which are in common use and some-
times used synonymously. They are literacy
and education. They appear to have almost the
same meaning, but thereisa subtle and impor-
tant difference between them. Literacy im-
plies a general acquaintance about a subject. A
literate person is one who knows how to read
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and write, and use this knowledge in daily life.
Education, on the other hand, stands for more
than a nodding acquaintance of any subject. It
involves a deeper study leading to knowledge
indepth. An educated personis one whohasa
broad knowledge of any subject and is capable
of discussing it intelligently.

As an example, let us consider one of the
hottest topics today, namely, environment.
One can gain a lot of information about this
subject by reading a few general books or
newspaper articles, or even seeing television
programmes. This is environmental literacy,
which tells us what is meant by environment,
what its importance for the planet is, how it is
being mishandled, what are the grave dangers
facing humanity, what needs to be done at the
short-term or long-term level, and so on.
There are lots of literate people who can read
and write having this kind of literacy. But that
does not make them educated.

There is another group of literate people,
who have made a deep study of the technical
aspects of environment. They are people who
have specialized in certain areas of environ-
ment, who teach the subject at advanced lev-
els, who are invited to contribute research pa-
pers or articles to magazines or journals, and
whose voice is heard with respect. They are
the educated experts in that field.

A statement of Sri Ramakrishna comes to
mind at this stage. He used to say, There are
some who have heard of milk, some who have
seen it and some who have drunk it.” Only the
last know what milk really is. The literate are
those who have heard of milk or maybe even
seen it. But the educated are those who have
actually drunk milk and are in a position to
say what milk tastes like.

The Beginning of Education

The education imparted in schools and
colleges makes us literate, but does not really
educate us. One may argue that even if schools
and colleges can only make us literate, there
are always advanced courses where one can

get oneself really educated. One can always
join a postgraduate programme and feel satis-
fied that one has really learnt something. If
that also is not considered adequate, there are
always doctoral programmes. Maybe that is
the end of one’s educational career as a doctor-
ate really makes one a fully educated expert.
This was the impression I also had. But as soon
as I completed my doctorate, I was in for a
rude shock. My professor congratulated me
and told me that my real education started
then! He explained to me that whatever I had
undergone up till then was only a preparation
towards real education. Even a doctorate is
only a training programme, like the earlier
programmes we go through in schools and
colleges. That is as far as the formal educa-
tional programme can carry us. It teaches us
the methodology of learning. Real education
starts only from that point.

The best way of appreciating and under-
standing this is to become a teacher. There are
two types of teachers. The first type consists of
those who are content with what they have
been taught in formal educational institutions
and go on teaching it to students year after
year without any change or updating. These
are teachers who make use of their own stu-
dent notes for teaching others. One could even
predict what the teacher is going to teach if
one had a peek into the lecture notes of one’s
seniors!

I once had an opportunity to serve on a
committee for selection of teachers. The chair-
person of the committee was a highly distin-
guished educationist. All members of the
committee were very much impressed by a
candidate, who had a teaching experience of
fifteen years. Only the chairperson was not.
When we asked him for the reason, he made a
very pithy remark: ‘Don’t you see? He doesn’t
have an experience of fifteen years. He has one
year’s experience fifteen times over!” It is peo-
ple of this type who have never cultivated the
art of learning.
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The Real Learners

On the other hand, there are also teachers
who are constantly alert and try to keep them-
selves up-to-date with the latest develop-
ments. They are the real learners. 1 had a
teacher in my college days who was in his late
fifties and on the verge of retirement. One day
he burst into the class and exclaimed, “You
know, boys, I have just heard that a hew in-
strument has come into the market. I have
placed an order for it and as soon as it is re-
ceived, we will all learn how to use it for better
accuracy.” He was a learner in the truest sense
of the term. Every one of us would have en-
countered someone or other in our lives who
exhibited that zest for learning, for refreshing
or improving one’s knowledge for the sheer
pleasure of it.

Sri Ramakrishna was a learner of that
type. Whenever he heard that there was a
God-lover in Calcutta, he would ask his
nephew Hriday to take him to that person. He
would approach that person with all humility
and ask him, Tam told that you love God and
that you have had some experiences. Could
you please tell me about them?” His sincerity
and the charming way he would make his re-
quest would literally bowl over that person,
who would consider himself blessed by
Thakur.

On Becoming a Learner

How does one acquire this skill? It is
mostly by keeping one’s eyes and ears open. A
person who always swims in pools may en-
counter problems when he is asked to swim in
the sea. The water in the sea is not calm as in
the pool, nor is it shallow. The only method is
to plunge into the sea and practise in stages.
This requires two qualities: intense desire and
hard work. Only those who have these quali-
ties have the chance to become real learners.

It is a well-known fact that all children
learn from imitation. They pick up words,
phrases and even sentences from the talk of
adults. In this sense, they educate themselves.

But something happens the moment they start
attending school. Self-education stops and
forced learning begins. The former needs a lot
of time and is a slow process. A pre-school
child has plenty of time atits disposal and time
is of no consequence to it. Hence self-learning
becomes possible. In schools the learning pro-
cess gets accelerated and becomes tighter.
Learning slowly trahsforms into cramming of
information and the child is no longer capable
of self-learning. However, this capacity lies
dormant and when exercised comes to the
surface again. In a way, the formal education
system hardly gives any time to the child to ex-
ercise its capacity to learn by itself. After the
end of the period of forinal education, there is
one more chance given to us to go back to
self-learning. Those who are able to utilize this
chance are the eternal learners and creative
people. Those who are not, remain content
with what they have learnt formally. But even
they are sometimes forced into self-learning by
the exigencies of circumstances. These are com-
mon experiences in all human societies.

Learning in the Spiritual Realm

Whatever has been discussed above is
from the point of view of what is usually
called secular knowledge. Are these facts appli-
cable to spiritual knowledge also? Much more
so. As a matter of fact, self-learning is the only
way that one canacquire Self-knowledge. This
was the discovery of the ancient sages of India,
who have left behind the records of their ex-
periments in the Upanishadic texts. This is
true not only of the Upanishads, but also of
practical sciences, like raja yoga. We will now
consider briefly how self-study plays an im-
portant role in this field.

The methodology of learning recom-
mended by the Upanishads is the triune
method of shravana, manana and nididhyasana.
Shravana refers basically to hearing, but also
includesreading, discussions and the like. Ma-
nana is contemplation of what has been stud-
ied or heard. Nididhyasana is concentration on
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the subject to the exclusion of everything else.
Usually, the initial knowledge about anything
has to be acquired through a guru, because he
is the dependable authority on the subject.
Manana and nididhyasana depend on one’s
own effort, with some guidance from the
guru. Therole of the teacher is only as a guide-
post. The journey has to be undertaken by us
with our own efforts. The following example
from the Taittiriya Upanishad is a good illustra-
tion:

Bhrigu approaches his father Varuna
with a desire to know Brahman. The father
says that ‘food, vital force, eye, ear, mind and
speech’ are the aids to the knowledge of Brah-
man, and after having given him a few hints,
tells the son to ‘find out for yourself’. Having
heard this instruction from the father, the son
has to think for himself and contemplate on
what he has heard. He discovers that the body
is Brahman. When he approaches his father to
verify this discovery, the father does not give
any discourse. He simply tells his son, “Think
some more and find out for yourself.” After
successive steps, the son finally realizes that
ananda, or Bliss, is Brahman. This realization
does not need any further verification from
the father, because it is the son’s personal ex-
perience.

What we notice in this exampleis the pro-
cess of self-education. Based on a few hints
given by the father, the son has to discover the
answer by a gradual process of contemplation
and meditation. There is no spoonfeeding in-
volved. This was the way disciples were
trained by teachers in the ancient Vedic cul-
ture who encouraged self-analysis. It is the
constant thread running through the Upani-
shadic literature. No wonder the ancient
gurukulas were able to produce such spiritual
giants who dot the pages of the Upanishads.

The same methodology is to be seen in
the Yoga Sutras of Patanjali. The very first aph-

orism tells us that what follow are a set of in-
structions, not for discussion but for practice.
Education in yoga does not stop with the
learning of the theory of the sutras, a few
asanas and pranayamas. It is a lifelong prac-
tice and a learning process at the same time.
Only those who are capable of learning contin-
uously throughout their life can become suc-
cessful yoga practitioners.

Genius as a Learner

Learning is indeed a lifelong experience
and there is no doubt about it. We continu-
ously learn through our experiences, both
good and bad, mostly through the latter. But
this is more like a knee-jerk reaction. We re-
spond to the situation in which we find our-
selves placed. The kind of learning great peo-
ple like Sri Ramakrishna refer to is of a differ-
ent type altogether. They draw lessons from
their experiences, which enrich their lives and
serve the needs of others also in the process. A
perusal of the Gospel of Sri Ramakrishna will
amply bear this point out. It is full of parables
and stories about Vedantic principles, but
based on mundane experiences. We too have
undergone such experiences; we too have
seen whatever he observed. For us they are
mere occurrences, for him they were indica-
tors of profound truths. To be able to observe
ordinary events and draw profound conclu-
sions from them is the hallmark of genius.
That is real learning. The seers, the prophets,
the trailblazers are such learners; they are the
ideals to be followed. The philosophy they
pursue is aptly summed up by Sri Ramakri-
shna when he says, ‘Javat banchitavat shikhi.” ~

(The author wishes to thank Kum. Heisnam
Jina Devi, Lecturer, Swami Vivekananda Yoga
Anusandhana Samsthana, Bangalore, for her help
in the preparation of this article.)

Learning annihilates itself, and the most perfect is the first submerged; for the next age

scales with ease the height which cost the preceding the full vigour of life.

—Bunsen
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Sarva Shiksha Abhiyan: A Mechanism to Reach Out

TE Bdumtion Commission (1964-66),
which provided for some basic changes
in the educational system at large,
apvered a lot of ideas envigsicned by Swami
Vivekananda, The need to eradicate illiteracy
m India was very much emphagized in its re-
pert, This was further echoed in the Matiomal
Pohoy on BEdumtion (1986} 1t is dishearterang
that we have not even achieved 70% literacy
after fifty-seven years of independence. The
Commiagion wanted that all educated men
and women available be mebilized for raiging
a force tg combat illiteracy. The students and
gtaff of educational instbations at all levels
ghould be actively involved. Every educa-
fiomal iratitution should assume responaibil-
ity for hguidating illiter acy inits specific area,
3 Eﬁ?matmﬂm ﬂﬂa(ga} is :F:"JJ an unfin-
shed agenda in India and this needs to be
shaped acoording te Swamiji's visen. Thank-
fully, the methedology adepted by the Sarva
ShiLha Abhiyan(gsa) reflects Swamiji‘sideas
enmass literacy and lifelong education.

s5A—What Tt Is

Educationm 13 a
fundamental human
right of the child,
Governments across
the globe are deliber-
ating on waorkable
pehces and prac-
tices to make aduca-
tion for all a reality
within 2015 For its
part, the Govern
ment of India has ird-
Hated thessa, S5aisa

8 LY

| am learning’

misgion, an effert to universalize elemerntary
edumticn by community cwnership of the
schoclaystem, It is abo anattempt to provide
an eppertunity for impreving haman capabil-
itle:P 1:5 all dii%rm. 'I'Ee pw;’amme & aPpa.rI:-
nership adivity between the central, state and
lpcal govermments and it alse provides an op-
perturity for the states to develop their cwm
vision of elementary education,

The scheme has an excellent frameweork
and allows a lot of flexibility at the district
level inadepting cost-effective and innovative
strategies to inchude all children It covers all
facets of comprehersive education commu-
nity participation, improving teacher shills,
provigion of learring materials, special em-
phasis on disadvantaged groups, and so on,

Aims and Objectives of $54

g4’z main aim i3 to provide usefl and
relevart elementary education for all children
in the 6-14 age group by 2010, Its ancther goal
is to bridge social regicnal and gender gaps
with the active participation of the commu-
mity in the manage-
ment of achoek. Its
specific  cbjectives
are the following: 1)
All eligible children
must wmplete five
yvears of primary
and eight years of el-
ementary schooling
by 2010; 2} Focus on
satisfactory quality
and edumbton for
Life; 3} Bridging all
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Learning togethe —the objestive of inelushie edusation

gender and secial categery gaps; and 4) Uni-
versal retention by 2011,

554 in Coimbatore

The Coimbatore district of Tamil Nadu
stands cut in addressing all facets of the
progranme. One espedally noteworthy fea-
ture s the distrid administration’s collabora-
ticn with the Intermational Human Rescurce
Development Centre ((HROC)H for the disabled
of Ramalashna Mission Vidyalaya te achieve
edumtion for all children with disabilities
much ahead of deadline, Itis a general convie-
tioninthe district that onee this mest difficalt
group is brought under theumbrella of educa-
tipnal services, the gverall target could be
reached eﬁedivd}r.

Inclusive Education: Beyond Disabilities

comsortium of intermational crgamiza-

ipra worlkang for persons with disabib-
ties, has been underliming the impertance of
reating a rights-bused, bvrier-free, and dnclu-
siwe society. The integrated family system and
aymmurity living make inclugion a natural
phencmenen in the Indian sgil

wa Intermatignal Disability Alliance, a
t

Induszion of Perzons with Unique Neads

Inchasive education has allalzng beenan
accepted approach in gemeral educatiom in In-
dia, though the concept may sound recent.
Gereral clasar com teachers handle slow, aver-
age and advanced learners—all in one class
This is ‘inchisive education’ based on cogrni-
tiveabilitfies though usually not labelled s, In
the case of children with visual and hearing
impainnents, the main similarity between
them and normal children & their cognitive
ability, This similarity supports the education
of dizabled children alomg with normal chil-
dren in the general system, With the learning
of ‘phus cwricuham’ to cope with their particu-
lar disability, these children can also compete
with nermal ehildren,

Then why is there such a big campaign
thatwe should switdh over toinchisive educa-
tor?

Special Schools Leading to Segregation

The introduction of separate curricula
changed the quality and extent of services for
dizabled persors worldwide Braille and Iip
reading were miracles in the eves of non-dis-
ablEde‘fEGP]Ef and as a result the commumity
started treating blind and deaf children as
'apecial’

The growth of the special schoe] concept
and the irstitutionabization of disabled dul-
dren cortributed to their ‘zegregation’ from
society at large, Special schecls beame resi-
derntialhomes, and the coming together of dis-
abled persons increased ther sense of secu-
rity, However, notions that disabled pecple
are specal or that they have a gixth sense con

Learning plus—curricular’ skills
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tributed t¢ sterectyped exclusivist regponses,
In gpecal schocls subjects like mathematics
and soienwe were gften neglected due to the
presumption that blind children weuld find
themn difficadt, This fecusing on the “diffter-
emce’ between disabled and normal children
reated a gympathy towards the former that
did mit take inte acceunt their humanright te
general education, As a result, education of
dizabled children remained 4 welfare activity
for decades.

With specisl schoels becoming costly, in
cugive education is again gmiming acceptance,
In the past “molugion’ was inevitable due to
lack of facilities, but today itis being seen as a
child’s human right to have education in the
vicmity of hig ‘herhome, Theretore, revitaliz-
ing the gemeral education sgystem and
strengthening the capacities of gemeral class-
rogam teachers to tram digabled diildren are
vital comesrns ourreTtly, They have to be ad-
dressed before gemeral educatiom becomes
truly indugive.

Dizability 5ervices in India: Some Models

Services for the digabled in Imdia are
mere than a century old. Four sigrificant
medeks areinvoguehere: 13 Resideniil School
i the Disabled: Mogthyurban, with gpecial cur-
riculum including vecational traiming, India
hag nearly 3,0{K) such schecls serving 1.5]akh
children. 7} Infegrated Educafion—FResource

Faom Model: Ome gpecialist rescurce teacher

catering te &1 disabled children studying
with and evaluated ¢n a par with normal chil-
dren Plug-curricular skills are taught, This is
the mest prominent medelin India now, 3 In-
tegrated Educaiion—Iterant Model: Specialist
itmerart teacher with resource kit vizits a clus-
ter ofschook 2-3 tmes & week to asgst the dis-
abled, Mot very pepular, 4} Ielusive Edua-
faove: All children with disabalities, Trespective
of severty, enwrclled in gemeral schecls All
teachers oriented to their needs, Block-level
resource centre for a clugter of schools, Cur-
rently preferred under EFa.

Cogt congiderations  faveur incugion
The cogt of inchagive education per child i3
about Ty 15N to Rz 2000 per anmum ag
agairet R 7000 to Rs 20,000 n the ¢ther
mdels,

Sound Policy Perspectives and Practices

Inchagive educibion revelves round three
main factors—palicies, practices, and culfures.
The Persomg with Disabilities Act 1995 may
look trivial at first gight but it i certainly a
landmark law aiming at the inclugion of dis-
abled persorg inthe maingtream, The Rehabil-
itation Councl of India Aot 1992 13 another -
presive concept in maintaining quality in
gpecial education manpower development,
Many countries have evinced interegt in thege
landmark acts,

In terms of practice algo, India’s achisve
ments are remarkable, It i true that the cover-

L F et
1

N LEL ;

Dy carg far mentally retarded chikdran
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Origntation for parents of disabled shildren

age of disabled children in its educational
pregrammes is not more than 10%, But a fig-
wre of roughly 200,000 disabled children in
over 2000 achoels inIndia i initself mind-
begglng. In additien, all inchasive practices
are invoguehere and wehave the expertise te
help other developing nations te develop poli-
cies and practices, India’s problem was never
pu]iaﬁes or medels but expansicn Now wath
the &84, that tog is being fully addressed,

Pressing lssues for Facilitating
Inclusive Education

In crder to faciltate effective inclugive
education, the following three areas need ut-
most attertion: 1} Preparing gemeral class-
room teachers threaugh dn-sevpice prograTmes,
special capacity building pragravames; 2} Prepa-
raticn and dissemination of support materials
by setttng up comtext-specific rescurce centres;
and 3} Developing plus-cwricular skills in
dizabled dhildren through deplotament of speeial
teachevs, davanging suwmer prograwnnes, and
teaching these skills to teachers, peer-groups and
pureEnls,

Parameters of Successful Indusion

Acceptance of inclugsien by the general
commumity, schesl authorities and parents,
enrohnent and retention rates on a par with
normal children, admission of children rre-
gpective of the type and extent of disability,
bagic knowledge and disability-management
gkills of general teachers, availability of ap-
T opriate teadli;rg aids, specialist teacher and

peer group suppert, and comparable achieve-
ments m owticular and co-curioalar activi-
ties—these constitute the parameters of suc-
cesabul inclusion,

Ivlere mreation of an enviremment for in-
clusion i not enough, Efferts are needed to
provide real educational suppart in the inclu-
sivesetting. The concept ef inclusionas anide-
clogy should be assimilated right from the
classroom level, and in this context general
teachers are the key players in inclusive edu-
cation,

Indusive Schooling for Effective
Edumtion: General Teachers Hold the Key

Gond education realizes the fact that evw-
ery child is special in some way or other and
the purpese of learming is te optimize the
child’s potential, Use efmulti-sensory instrac
tipninthe cdassrcom makes the teacher better
and at the same time helps mentally chal-
lenged children and children with visual and
hearing impairment, 3¢ the inclugion of dis-
abled children depends on how effectively
regular classrootn teachers can teach, That is
whyteachers hold thekeyte creating aninclu-
give emvircunert in the schecl.

Teachers must recogrize the fac that
true learming coours ina non-threatening envi-
ronment and try to create such an environ-
mentinthe classroem, Such an atmesphere fa-
cilitates inclusion of children whe experience

N

Concept develboprment
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learning difficulties, These children ¢iten suc-
oumb under pressjare but succeed In o2
nen-threatering learming emviromment.

The ability of the teacher to oreate difter-
ent learming tasks within the clagmoeem will
gatighy the edumticnal needs of all types of

children ¢n the bagis of their cogmitive and
sengry abilifies and genevate interegt In
learming,

CrAPJAbdul Kalam oftensays thatpar-
ents and teachers should allow children to
dream and help them realize thige dreams In
an effective inchagive setting, every diild will
be able to dream his fher gwn vision of the fu-
ture and develep abilities to actualize it. The
nchagive geting not ¢nly Increases the in-
vilvement of children, bat emeidhes ther
learming petential, Itemphasizes that thechild
i3 a human regource in the learning process.

The paradigm shift from “child a3 a stu-
dent’te ‘child a3 ahumanrescurce’ pavesway
for a comprehengive and truly inclugive set-
ting, wheve every child is beated as special and fhe
tencher beconnes a facilidator of learning,

Educating Children with Disabilities
through the Sarva Shiksha Abhiyan: Coimbatore Experience

n Tamil MNadw, thesss schemeinthe cage of

digabled children is being implementad

through HGog already working inthe area
of disability, InCoimbatore district, Ramakei-
shna Misaen Vidyalaya's HEDC & the nodal
agenwy for programme implementation. All
artivities are nitated and memitored by an
advisory committee compriged of eificials at
the digtrict level and representatives from
THE,
854 activities include early detedionand
dentification: funchonal and formal assess
ment; educaticnal plicement; provigion of
aids and apphances; support services; teacher
traiming; resource support; individuakized ed-
ucation plary parental traiming and conmmu-
ity mebilization; planming and management;
strengthening of special schoels and removal
of architectural barriers,

Implementation of the 554 gcheme re-
quires certain procedures to be carried cut se-
quentially, The district admiristration and the
Widyalaya jeintly conduct medionl screewing

cavaps with the support of bleck development
officers and local officals,

The state government allots @ groni fir
each black for puvchase of assistive devices for dig-
abled children and the requiremerts are
jointly decided by the district admimstration
and IHEDE,

In Tamil MNadu, more than ¥ chil-
dremwath disabilibies havebeenidentified, ag-
gested and errolled in schoels under 864, In
Ceambatore digtrig 5528 children have been

T . : E

- i . 1
Miedical camp to identify disahbility
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Erailla cour=se for 554 teachars

idertified and assessed and 4,391 enrelled in
achools Ofthege, 1,137 are receiving prepara-
tory traiming and 3,645 have already bene-
fited. The dizabilities ¢f thege children range
from vigual and hearing impainment to mental
retardation and cerebral palsy.

Diepending on their edumtional needs,
the children are mtegorized as follows: thoge
wiath mild disabilities wha can be handled by
general dagroom teachers with mimdmum
traiming; thoge with mild/moderate disabib-
ties who need counselling services; those re-
quiring gocagional asitance from special ed-
ucators; and thoge requiring frequent assis-
tance from gpecial educators, Children with
maoderate severe dizabilities whe are nneed
of regource amistance, including corrective
aids and peripdicalhelpinacademicareas, are
helped by thespedal educators of their block,

With the support of the district adminis-
tratiom, block vescrrce cetifres have been estab-
Bshed inall 22 blocks of Coimbatore dighrict,
Their urpose i to provide necessary traine
ing, assemsment, and educational guidance to
dizabled children, their parents and regular
teachers, Though all digabled children asv-
ered under the programmemay not utiizethe
bleckresoarce centr e, thogse inneed of contin-
g traiming and therapy are attending thege
centr es,

Crisniation pragravames are regularly or-
ganized for block rescurce supervisors, teach-
erg, 1005 (Integrated Child Development Ser-
vicesh, angenindi and health workers of the
whale district. Allregular teachers working in

primary and high schools are given senitiza-
tixn traiming onincugicn of disabled children
in regular schocls by spedal educators and
trained block resturce teachers As the pro-
gramme necegdtates the invelvement of pec-
ple from all sedions of secety, the elected
panchayat pregidents are alse given sengtiza-
ticn training ¢n disabality management.

There are children whi need 4pedal
gchiel assistance and scocommadation for at
least six moths to prepare themgelves for
maingtreantng m regular scheol, Suitable or-
gamizations working in the field of disability
have been gelected to imitiate residentnl Hadn-
trg centtres i help them,

Marmy wvillage educafion cowmeitiees (VEC)
have been formed which indude gelected
commurity leaders, NGO representatives, lo-
calheadmagters and parents ¢f children with
special needs, The chjedive of the VECs 33 to
gupport 554 achvities through commumity
¢wnership and participation,

Children with prefeund mental retarda-
tien experience ditficulty in mainstreaming
with the general education system, Se day care
certtres have beencreated to prepare them for a
pericd of cne year before they are able to
adapt,

Buccess Stories

The success of any programme depends
oTithe satisfacton of it comsumers, inoour cage

Individualized instruction for slow leamars
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the disabled children, teachers, and parents.
The following statements provide a glimpse of
the effectivensss of the programme being im-
plemented by Ramakrishna Mission Vid-
yalaya, Coimbatore, and the district adminis-
traticm

Sufithe was suffering from locometer
dizability, She was totally dependent on oth-
ers and could attend schocl only with the as-
mgtance of her father, T facilitate her mebil-
ity, she was provided with a tricycle in addi-
Hen te training, Now she i attending school
tike her other counterparts,

Harish i3 a fiveyear-cld His father
brought him te one of ourscreening camps for
imability to commuricate, when he was found
to have profound hearing impairment. With
hearing aids and adequate training, Harish
an now communicate significantly with his
family members and peers attheregular class,

Kalaiselvi (13} was finding it difficult to
get through in many subjects due to peor vi-
mion, Special school teachers advised her to
opntinue her education inthe general systerm,
After intervention by 64, she was helped by
her gpecial educater to use a magmifier for
reading, Sheis at present attending a block re-
source centre and improving her visual effi-
ciemcy skills,

Nagarnani's moderate cogritive difficulty
(mental retardation} did net allow her to per-
form well in class. She was always left alone
during daytime whenher parents went cut to

work, After inclasion in a regular scheel,
Nagamanimade many friends and started ac-
quiring conmderable learring shalls, Her par-
ents are happy thatsheis picking up some ba-
gic gkills and life education through regular
and support teachers,

What They Say

Thiz iz what a general classromn teacher has
te say: Bducation of disabled children 3 ne
mare a problem since we have undergone ba-
sictraining under a special educator, Disabled
children pay more attention inthe chasreom,
They never fail to appreach class teachers and
peer groups whenever they are in doubt, We
are delighted tc see their achievements $54 is
helping them gain confidence

The peer group has a tremendous impact
on the perscnality development of disabled
children Some normalchildren describe how
the 64 tramsformed their atbhudes towards
dizability issues ‘Initially we did net kngw
how to help or commuricate with our dis-
abled friends. The trairing given by special
teachers has been very useful to us in estab-
lishing a goed rapport with them, Inchasion of
a disabled boy or girlinow classisnot atalla
problem for us. It is cur respengibility to help
them. We usually help our disabled friends in
their academicatudies during intervals, hanch
time or after class hours, It helps us te recapit-
ulate what we learnt inthe classroom and also
strengthens cur fiendship”

That parents alse are key players in the
. |

Peer group assistance
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SSA programme nheeds no special mention.
Their encouraging words go a long way in re-
inforcing our confidence: “The special educa-
tor appointed under ssa helped a great deal in
enabling my son to pick up necessary basic
skills and get enrolled in a regular school.
Though he is visually impaired, he is able to
manage his day-to-day activities, including
his education.” ‘Before inclusion my daughter,
who is mentally retarded, could not do any-
thing independently. She was restless and
friendless. Now she has developed a good be-
haviour and can perform simple tasks by her-
self.” The parents are happy that their children
are getting education in local schools along
with their peers.

The heads of educational institutions are the
main catalysts in the whole experiment. Their
statements reflect their support for the
programme: ‘The training given by special ed-
ucators to regular teachers is very helpful in
educating disabled children in mainstream
schools. We know a child who has speech
problems but has learnt communication skills
after inclusion. As a matter of fact, disabled
children are performing very well inacademic
studies. Also they have more friends than nor-
mal children. Moreover, wheelchairs pro-
vided through ssa allow disabled children
easy access to school.

Recognition

In 2003-04 the Tamil Nadu government
recognized the contribution of Ramakrishna
Mission Vidyalaya, Coimbatore, by selecting
it as the best nodal agency implementing the
ssA programme for disabled children. The rec-
ognition has only increased the centre’s re-
sponsibility to perform even better and bring
every disabled child in its purview under the
umbrella of education.

Conclusion

A rose is still a rose when it loses a petal.
A tree may lose some leaves, but it is still use-
ful. Likewise, a human being can still be useful
despite the loss of a physical faculty. Helen
Keller says that the most unfortunate person
insociety is one who has sightbut no vision. In
order to understand the abilities of persons
with disabilities, one needs to have a broad vi-
sion of humanistic values. An inclusive soci-
ety needs the support of parents, teachers,
professionals and other community members.
The ssa is determined to create such an inclu-
sive society in India. Though the performance
of states vary, the climate in general is condu-
cive to the extension of educational services to
disabled children. By bringing these children
into the mainstream, we will in fact be em-
powering them with their rights. ~

Inclusive Love

ne of my classmates, Abhoy Pado Ghosh ... had injured his knee when he was a mere child, in
Oan accident and could never recover. In those days perhaps, modern scientific treatment
was not available. It became painful for him to climb up to the third floor but he had the forti-
tude to put up with it without ever complaining—he would go up or come down with a cheerful
face. However, one day the Rector Mahashaya [M] happened to see him. What a tender and af-
fectionate heart he possessed one could see then. He immediately ordered that our class should
in future be held on the ground floor. Not even in class X did our class ever sit above the first
storey because of our handicapped friend. | was just a small lad then but my heart was touched
by that order of the Rector. | felt | was blessed in witnessing such tenderness and such affection

of the Rector Mahashaya.

—Mahimaranjan Bhattacharya on Mahendranath Gupta (M)
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The Gospel of Sri Ramakrishna
according to Girish Chandra Sen

SWAMI CHETANANANDA

The Brahmo Movement

n 1828 Raja Rammohan Roy (1777-1833)
Ifounded the Brahmo Samaj in Calcutta. At

the centre of this socio-religious movement
is the belief that there is one God, who is omni-
present and omniscient. The Brahmo Samaj
played a significant role in the renaissance of
India, and the roots of some significant mod-
ern thinking in India can be traced back to the
Brahmo movement. The organization pro-
moted a monotheistic, reformed Hinduism
with strong Islamic and Christian overtones,
support for the rights of women, and opposi-
tion to such aspects of Hinduism as idolatry,
the caste system, and animal sacrifice. When
Rammohan Roy died in 1833, the Brahmo
movement declined. It was revived in 1843 by
Devendranath Tagore, who founded the Adi
Brahmo Samaj and became its leader.
Devendra was a classmate of Mathur Mohan
Biswas, a great devotee of Ramakrishna and
son-in-law of Rani Rasmani, founder of the
Dakshineswar Kali temple. Ramakrishna
went with Mathur to see Devendra at Calcutta
and also visited the Adi Brahmo Samaj.

Keshab Chandra Sen (1838-84), a charis-

matic leader in Calcutta, joined the Brahmo
Samaj in 1859. In 1863 he became a Brahmo
minister and also the leader of the youth wing.
In 1868 he had a personal conflict with Dev-
endra, and the organization split. Keshab
started the Brahmo Samaj of India along with
Shivanath Shastri and Vijaykrishna Goswami.
He went to England in 1870, where he preach-
ed monotheism. He wanted to abolish the
caste system, and he introduced inter-caste
marriage. Queen Victoria praised his oratory
and leadership.

The Brahmo leaders decided that the
minimum marriage age for girls should be
fourteen, and for boys, eighteen. In 1878
Keshab broke that rule when he married his
own daughter, who was not yet fourteen, to
the Maharaja of Coochbehar. This created tre-
mendous controversy and another schism
formed. Keshab’s followers formed a new
group, the Navavidhan (New Dispensation),
while the dissidents founded the Sadharan
Brahmo Samaj, which became more popular.

Ramakrishna and Keshab Chandra Sen

On 15 March 1875, Ramakrishna met
Keshab at the Belgharia retreat of Jaygopal
Sen, where Keshab was training his ministers.
As soon as the Master arrived with his
nephew Hriday, he went into samadhi. When
he had regained partial consciousness, he be-
gan explaining profound spiritual topics in
simple language illustrated with such com-
monplace examples that all present gazed at
him, enthralled. They did not notice when the
times for bathing and eating came and went.
The time for the next prayer was nearly upon
them when Ramakrishna remarked: ‘If any
other kind of animal comes to a herd of cattle,
they’ll turn on it and gore it with their horns.
But if a cow joins the herd, they Il lick its body
and welcome it as one of themselves. That’s
what has happened to us here today.” Then
addressing Keshab, the Master added, “Your
tail has dropped off.” That odd remark seemed
to startle and displease Keshab’s disciples. Re-
alizing that they had not understood him, the
Master went on to explain: ‘As long as a tad-
pole has its tail, it can live only in the water; it
can’t come on land. But when its tail drops off,
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it can live on land or in the water. Similarly, as
long as a man wears the tail of ignorance, he
can only live in the world; but when the tail
drops off, he can live either in Satchidananda
or in the world, whichever he pleases. Your
mind, Keshab, has reached thatstate now. You
canlive inthe world and still be aware of God.’
All were overwhelmed. That day the Master
discussed various topics, spent some delight-
ful hours with them, and then returned to
Dakshineswar.

After this first meeting, Keshab’s news-
paper, The Indian Mirror, published this news
on 28 March 1875: ‘A Hindu Saint: We met one
(a sincere Hindu devotee) not long ago and
were charmed by the depth, penetration, and
simplicity of his spirit. The never-ceasing met-
aphors and analogies, in which he indulged,
are most of them as apt as they are beautiful.
Hinduism must have in it a deep sense of
beauty, truth, and goodness to inspire such
men as these.’

It is Keshab Chandra Sen who first intro-
duced Ramakrishna to the public. Most of the
Master’s disciples came to know about him
through this religious leader. In Dakshin-
eswar one day, Keshab said to the Master: ‘Sir,
if you permit, I want to make your message
known to the public. It will definitely do peo-
ple good and bring peace to the world.’
Ramakrishna replied in an ecstatic mood: ‘It is
not the time to spread the message of this
place [that is, his message] through lectures
and newspapers. The power and ideas thatare
within this body will automatically spread all
around in the course of time. Hundreds of Hi-
malayas will not be able to suppress that
power.” As the Master said this his eyes were
wide open and his face radiated a wonderful
glow. All were quiet. Then the Master went
into samadhi.”

Despite the Master’s discouragement,
Keshab continued to spread news of the Mas-
ter in his papers. The Indian Mirror printed on
20 February 1876: ‘Ramakrishna, a Hindu
devotee knownas a Paramahamsa, now living

atDakshineswar, is a remarkable man and ap-
pears to have attained an extraordinary eleva-
tion of moral character and spirituality. Sev-
eral Brahmo missionaries who have visited
him from time to time speak highly of his de-
votionand purity and his deep insight into the
realities of the inner world. Though a true
Hindu he is said to sympathize heart—ilay with
the Brahmos of the advanced schools.”

Keshab Introduces Ramakrishna’s Message

On 24 January 1878 Keshab collected the
sayings of Ramakrishna and published a ten-
page pamphlet in Bengali entitled Parama-
hamser Ukti. The Indian Brahmo Samaj pub-
lished it, and it sold for two pice (7, 53). When-
ever Keshab met with Ramakrishna, his teach-
ings were recorded and published in the
Dharmatattwa magazine of the Brahmo Samaj.
Keshab was a charismatic orator and a power-
ful writer. He was behind several newspapers
and journals that propagated his ideas, in-
cluding The Indian Mirror, The Sunday Mirror,
Liberal, Theistic Annual, and New Dispensation
in English, and Dharmatattwa, Sulabh Sama-
char, Mahima, Paricharika, Balak Bandhu,
Dharmaprakash, Bangabandhu, Deshahitaishini,
Bishavairi, and Bamabodhini Patrika in Bengali.
These Brahmo publications continued to
spread the teachings of Ramakrishna. Thus
the Brahmo version of the Gospel of Sri
Ramakrishna began to take shape during his
lifetime.

The Theistic Quarterly Review published
the following report in October 1879:

If all his [Ramakrishna’s] utterances could be
recorded, they would form a volume of strange
and wonderful wisdom. If all his observations
onmen and things could be reproduced, people
might think that the days of prophecy, of pri-
meval unlearned wisdom had returned. But it is
most difficult to render his sayings into English.
We here try to give some stray bits:

1. So long as the bee is outside the petals of
thelily, itbuzzes and emits sounds. But when it
is inside the flower, the sweetness hath silenced
the bee. It drinks the nectar, forgets the sounds,
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and forgets itself. So the man of devotion.

2. Put the ghara (earthen pot) inside the
brook of clear water. There is bubbling, there is
noise, as long as the vessel is empty. When it is
full, the bubbling ceases, the disturbance ceases.
In silence and fullness the vessel lies in the
depth of the element. So the heart of devotion.

3. Boil your sugar well in a living and active
fire. As long as there is earth and impurity in it,
the sweet infusion will smoke and simmer. But
when all impurity is cast out, there is neither
smoke nor sound, but the delicious crystalline
fluid heaves itself in its unmixed worth, and,
whether liquid or solid, is the delight of men
and gods. Such is the character of the man of
faith.

4. Through the stream of the troublous
world I float a frail half-sunk log of wood. If
men come to hold onto me to save their lives,
the result will be this: they will drown me with-
out being able to save themselves. Beware of
[false] gurus.

5. Unshod and with bare feet who will ven-
ture to walk upon thorns and sharp stones?
Shod with faith in Hari, what thorn or sharp
stone can harm you?

6.Hold the post well-driven into the ground
with your hand, and then you can quickly re-
volve round and round without falling. Have
faith in a fixed and strong principle, and then,
though your movements may be many and
rapid, no harm will ever befall you. Without
principle, every movement is a step towards a
fall.

7. Churn your pure milk before the sun
rises, and the butter that is thrown up, gather,
and put in clear water. There is another kind of
butter that is obtained by churning whey after
sunrise, and that is allowed to float in the whey
out of which itis churned. Thelatter kind of but-
ter represents the religion of the Brahmo Samayj,
while the former is pure Hinduism.

8. Woman and wealth have drowned the
whole world in sin. Woman is disarmed when
you view her as the manifestation of the divine
Vidya Shakti, the power of pure wisdom, as the
mother of the human race.

9. O Mother Divine, I want no honour from
men, [ want no pleasure of the flesh, only let my
soul flow into Thee as the permanent conflu-
ence of the Ganges and Yamuna. Mother, I am

without bhakti, without yoga, [ am poor and
friendless. I want no one’s praise, only let my
mind always dwell in the lotus of Thy feet.

10. God alone is true, all else is false (84-5).

Keshab and Ramakrishna had a wonder-
ful relationship. The Master was very fond of
Keshab. When Keshab was sick, the Master
went to see him and made a special offering to
the Divine Mother for his well-being. Keshab
had tremendous love and respect for the Mas-
ter as well. Sometimes the Master teased
Keshab and his followers. Once he said:

I went to Keshab’s place and watched their
prayer service. After speaking at length about
the glories of God, Keshab announced, ‘Let us
now meditate on God.” I wondered how long
they would meditate. But, oh dear, they’d
scarcely shut their eyes for two minutes before
it was all over! How can one know God by med-
itating like that? While they were meditating, I
was watching their faces. Afterwards I said to
Keshab: ‘I've seen a lot of you meditate, and do
you know what it reminded me of? Troops of
monkeys sometimes sit quietly under the pine
trees at Dakshineswar, just as if they were per-
fect gentlemen, quite innocent. But they aren’t.
As they sit there, they’re thinking about all the
gourds and pumpbkins that householders train
to grow over their roofs, and about all the gar-
dens full of plantains and eggplants. After a lit-
tle while, they’ll jump up with a yell and rush
away to the gardens to stuff their stomachs. I
saw many of you meditating like that‘i’ When
the Brahmos heard that, they laughed.

Before hedied in 1884, Keshab trained his
Navavidhan followers to respect others’
faiths. Each minister became adeptin a partic-
ular faith; for example, Pratap Chandra
Majumdar  specialized in Christianity,
Aghorenath Gupta in Buddhism, Trailokya-
nath Sanyal in Vaishnavism, and Girish
Chandra Sen in Islam.

Girish Chandra Sen and
the Adi Kathamrita

Girish Chandra Sen (1835-1910) wasborn
inDhaka. He was a linguist and knew Bengali,
Sanskrit, Persian, Arabic, Urdu, and English.
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When he joined the Brahmo Samaj in 1872,
Keshab entrusted him with teaching the
Quran. He spent thirty years translating the
Quran from Arabic into Bengali, earning the
title of Moulvi. He translated the lives of the
Sufi saints from Persian into Bengali and ed-
ited them in six volumes under the title
Tapasamala. A wonderful journalist, he regu-
larly contributed to Brahmo newspapers and
magazines. In 1875 he came in contact with
Ramakrishna, and he associated with him for
the next eleven years. When Ramakrishna
passed away on 16 August 1886, Girish took
part in the funeral procession.

After Ramakrishna’s passing away
Girish Sen wrote a short biography in Bengali
that was published in the Dharmatattwa in
1886. It has been translated into English and
published in Ramakrishna as We Saw Him
(Vedanta Society of St Louis, 1990; Advaita
Ashrama, Calcutta, 1992).

While Ramakrishna was still alive, Girish
began recording the Master’s wisdom. He col-
lected sayings from 1875 to 1878, and then
published them in Bengali as Srimat Rama-
krishna Paramahamser Ukti (Sayings of Rama-
krishna Paramahamsa).

In 1983 Shyamal Basu edited this collec-
tion and published it in Bengali under the title
Adi Kathamrita (Original Gospel). This book,
which contains 184 teachings of Ramakrishna,
has not been translated into any other lan-
guage. Ramakrishna’s colloquial Bengali was
a blend of formal language and rural dialect,
In the Adi Kathamrita, Girish set Ramakri-
shna’s dialogues in a question-and-answer
form, and changed his village patois into the
more formal, elegant Bengali that was com-
monly spoken in the 1870s.

The language of the Adi Kathamrita is dif-
ferent from that of Sri Sri Ramakrishna Katha-
mrita (The Gospel of Sri Ramakrishna) recorded
by M. The latter tried to preserve Rama-
krishna’s words intact, whereas Girish Sen
took Ramakrishna’s ideas and put them in his
own language. We don’t find the simplicity,

originality, freshhess, beauty, and sweetness
of Ramakrishna’s words and expressions in
his book that we find in M’s Gospel. Moreover,
Ramakrishna’s teachings are packed with
similes, metaphors, and day-to-day examples
that are understandable even to common folk.
Girish heard the conversation, stories, and
parables of Ramakrishna and thenrecast them
inhis own language. But in this book one finds
some teachings that do not appear in M’s Gos-
pel or in any other collection of Ramakrishna'’s
sayings.

It should be mentioned that not all
Brahmos were devoted to Ramakrishna. Some
were his friends and admirers, but others were
very critical of his teachings and sceptical
about his life. Some even considered
Ramakrishna’s episodes of samadhi to be epi-
leptic fits. Keshab and his followers, however,
were greatly influenced by Ramakrishna. For
example, they learned to sing and dance in the
name of God. Before they met Ramakrishna,
they would not show any emotion in their
sadhana; they followed the Vedas and re-
peated their prayers, quoting texts from the
scriptures. After coming in contact with
Ramakrishna, the Brahmos introduced the
concept of the Motherhood of God into their
tradition. Ramakrishna visited both Keshab’s
Navavidhan and the Sadharan Brahmo Samaj
guided by Shivanath Shastri ahd Vijaykrishna
Goswami.

Ramakrishna’s audience was composed
of Indians who had been influenced by West-
ern education and culture, religion and phi-
losophy. Ramakrishna presented ancient In-
dia’s spiritual tradition to his Westernized au-
dience. Some of the monastic disciples of
Ramakrishna, including Swami Vivekananda,
were members of the Brahmo Samaj. These
English-educated disciples used logic and rea-
son to challenge the Master’s views, and
Ramakrishna easily and joyfully faced their
challenges and used his own experience to
convince them of the truth of what he said.
One can counteract a particular scriptural text
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with another and a lower reasoning by a
higher reasoning; but one cannot nullify expe-
rience. For example, one who has tasted sugar
and knows it to be sweet will laugh if scientists
and philosophers say that sugar tastes sour or
bitter. Similarly, Ramakrishna’s experience of
God and his samadhi overwhelmed the athe-
ists, agnostics, and sceptics whom he encoun-
tered, and all their arguments were refuted.

Excerpts from the Adi Kathamrita

Some of the following teachings are not
found in any English translation of Rama-
krishna’s sayings:

Question: ‘Do the great spiritual souls
sometimes face depression and doubt?’

Ramakrishna: “The tremendous current of
the Padma River sometimes turns into whirl-
pools onits course, but shortly it again begins to
flow in a straight way. Similarly, depression
and doubt arise momentarily in the minds of
the great souls; but they do not last, they disap-
pear quickly.’5

Question: ‘The Muslims loudly pray
“Allahu Akbar”. Does it mean that they have
seen God?’

Ramakrishna: ‘He who has realized Allah
becomes overwhelmed and is silent. He who
has not seen Allah shouts, saying “Allah, Al-
lah”” (8).

Question: ‘If the body is impermanent, why
then is a devotee careful about it?’

Ramakrishna: ‘Nobody cares for an empty
iron safe. But people take special care of it if it is
full of gold coins and precious gems. Similarly,
if God manifests in the heart of a holy person,
people cannot help but serve and care for that
person’s body”’ (63).

Question: ‘Why do tears trickle from the
eyes during upasana?’

Ramakrishna: ‘When one side of a log starts
to burn, its moisture comes out as drops of wa-
ter from the other side of the log. Similarly dur-
ing meditation, the spiritual fire enters the heart
and causes tears’ (64).

Question: ‘We are mentally and physically
weak. Is it possible for us to do any great thing?’

Ramakrishna: ‘As the strong wind carries a
fallendry leaf along distance, so weak and inca-

pable people receive tremendous power by the
grace of Brahman and accomplish great works”’
(64-5).

Question: ‘How can one make one’s devo-
tion steady and permanent?’

Ramakrishna: ‘If you hang a jar of water
with a sling in your room, the water will dry up
after a few days. But if you keep your jar under
the surface of the Ganges, it will never dry up.
Similarly, if one’s mind is immersed in the
all-loving God, one’s love and devotion never
dries up. One should not feel secure after hav-
inglove and devotion only for a day; it will soon
dry up like the water in the hanging jar’ (66-7).

Question: ‘What is your opinion about
modern preachers?”

Ramakrishna: “They have food for two hun-
dred people, but they invite thousands. They
practise very little sadhana, but they declare
themselves to be gurus and start preaching reli-
gion’ (69).

Question: ‘Why can we not see the Divine
Mother?”

Ramakrishna: ‘She is the aristocratic daugh-
ter of a very rich person and lives behind a
screen. Those who are devotees of the Mother
go behind the screen and see Her” (79).

Question: ‘Jesus’ enemies crucified him, but
he prayed for their welfare. How could this be?’

Ramakrishna: ‘If one drives a nail into an or-
dinary unripe coconut, it penetrates through
the fibre, shell, and kernel; but when the coco-
nut becomes ripe and water evaporates from
the inside, the kernel is separated from the shell.
At that time the nail cannot pierce the dry ker-
nel. Jesus Christ was like that dry coconut. His
Atman was separated from the body. His ene-
mies nailed his body but not his Soul. That is
why his body endured the pain of that piercing
nail, but his Soul prayed for the good of his ene-
mies’ (83-4).

Question: ‘What is the strength of the spiri-
tual aspirant?’

Ramakrishna: ‘As a child cries for the
mother, so crying for God is the strength of an
aspirant’ (85).

Question: ‘How does God dwell in the hu-
man body?’

Ramakrishna: ‘He lives in the body like the
plunger in a syringe’ (87).

Question: ‘Will all people see God?’
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Ramakrishna: ‘Nobody can live in this
world without food; some eat at 2:00 p.m., some
in the evening. Similarly, all will see God some-
time or other” (90).

Ramakrishna’s similes and metaphors
glitter like gems. They create wonderful im-
ages in readers’ minds, helping them to visu-
alize the truths of which he spoke. Rama-
krishna explained lofty spiritual concepts us-
ing such simple language and homespun ex-
amples that left hardly any room for one to
doubt him.

The Adi Kathamrita of Girish Chandra Sen
has a historical value. It was published
twenty-five years before M’s popular Gospel of
Sri Ramakrishna, while Ramakrishna was still
alive. Some devotees might have read it to
him.

Ramakrishna did not care for publicity;
he was happy to lead his own life. His attitude
was: When flowers bloom, bees come of their

own accord. He also felt that one should not
quarrel or fight about religion. He simply de-
clared: First be spiritual, and then love and
serve human beings as God. The goal of hu-
man life is to realize God.
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In the Company of Sri Ramakrishna

n 1881, Keshab Chandra Sen, accompanied by a fairly large party, went on board a steam
yacht belonging to his son-in-law, Maharaja Nripendra Narayan Bhup of Coochbehar, to

Dakshineswar, to meet Ramakrishna Paramahamsa. | had the good fortune to be included in
that party. We did not land, but the Paramahamsa, accompanied by his nephew, Hriday,

boarded the steamer. ...

After he had sat down, the Paramahamsa glanced round him and expressed his approval of
the company sitting around by saying, ‘Good, good! They have all good large eyes.’ ... The next
moment he lost all interest in the people present and began to speak of the various ways in
which he used to perform his sadhana. ‘Sometimes | would fancy myself the Brahminy duck call-
ing for its mate.’ There is a poetic tradition in Sanskrit that the male and female of a brace of
Brahminy ducks spend the nights on opposite shores of a river and keep calling to each other.
Again: ‘l would be the kitten calling for the mother cat, and there would be the response of the
mother.’ After speaking in this strain for some time, he suddenly pulled himself up and said with
the smile of a child: ‘Everything about secret sadhana should not be told.’ He explained that it
was impossible to explain in language the ecstasy of divine communion when the human soul
loses itself in contemplation of the deity. ... And so the marvellous monologue went on until the
Paramahamsa began to talk of the Nirakara (formless) Brahman. He repeated the word
Nirakara two or three times, and then quietly passed into samadhi, even as the diver slips into

the fathomless deep.

—Nagendranath Gupta
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SWAMI SANDARSHANANANDA

(Continued from the previous issue)

Synthetic Vision of Vivekananda

wami Vivekananda considered socialism
Sa ‘half loaf'—which was better than no

loaf. His critical thinking helped him
make insightful predictions of impending so-
cialist revolutions: ‘The next great upheaval
which is to bring about a new epoch will come
from Russia or China.”*? He was proved cor-
rect when the first socialist revolution took
place in Russia and not in Britain, as Marx
wrongly conceived in view of the latter’s be-
ing industrialized and capitalist. Marx was
again proved wrong when the USSR disinte-
grated and its constituent states took to capi-
talist forms of government. And now China,
by adopting a liberal approach, has brought
about a boom in its economy with capital in-
vestments in the open market, defying the ba-
sic tenets of socialism. Given a little spiritual
twist, its way is likely to emerge as a popular
brand of socialism in the near future.

On the other hand, affluence alone is not
a panacea for social ills, for the arrogance it
breeds gives rise to a kind of sophisticated
savagery. Swamiji ‘had a clearer view of the
underlying selfishness of capitalism and strug-
gle for privilege’. Capitalism, without moral
and spiritual restraints, increases man’s pas-
sion for possession. Wealth then becomes a
bane. And as thisis true for anindividual, sois
it true for a nation. This is observable in the cir-
cumstances prevailing inIraq. If Saddam Hus-
sain as an individual reflects how harmful
concentration of power and property in a sin-
gle person can be, the hegemonic designs of
the US have evoked widespread criticism. If
socialism pushes society back to a covert primi-
tive bargaining culture where man becomes a

comimodity by virtue of his labour, capitalism
takes society forward to an overt marketplace
where man gets inebriated with commercial-
ism. Exclusively, neither is desirable. History
has proved that ‘harmony’ is the theme of the
modern age; we need it for our material as
well as spiritual well-being. In order to
achieve that, however, we must renounce all
terrorism, state-sponsored or otherwise.

Buddha’s Synthesis

Paradoxically, although Buddha was not
a social reformer in the general sense of the
term, he did something of immeasurable so-
cial value. The religious and socio-economic
oppression he had toreckon with demanded a
revolution, for which the benign ‘rebel’ in him
provided leadership. He intently studied the
book of human nature and urged manto wage
war against his own evil inclinations. Swami
Vivekananda rightly says: ‘Buddha was the
Washington of the religious world; he con-
quered a throne only to give it to the world, as
Washington did to the Arnerlcan people. He
sought nothing for himself.’!! Buddha res-
cued people from the clutches of priestcraft
and feudalism and thus restored democracy.

As Swamiji said, ‘the history of the world
is the history of a few men who had faith in
themselves’ (8.228). It is their love and human
sympathy that holds civilization together de-
spite the countless forces working to disrupt
it. They are indeed the salt of the earth whom
mankind can ill-afford to dispense with. Swa-
miji says: ‘History of civilisation is the pro-
gressive reading of spirit into matter. The ig-
norant see the person in the non-person. The
sage sees the non-person in the person.
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Through pain and pleasure, joy and sorrow,
this is the one lesson we are learning’ (8.429).

Sri Krishna and the Mahabharata

In order to understand India one has to
acquire a clear idea regarding her spiritual
heritage that composes her true history, the
strain of which is still palpable in every pulse
beat of her national life. Religion has given
shape to her civilization through millennia.
Foreign invaders could never touch her nerve
centre, even while they were unleashing the
worst kind of persecution.

Much of ancient Indian history is the
story of a protracted struggle between the
priestly and the kingly classes. When this
struggle became fierce it gave rise to Bud-
dhism. In a similar situation in the more re-
mote past, there had appeared Krishna, the
great harmonizer. He gave the Gita, reconcil-
ing the philosophies of the work and knowl-
edge portions of the Vedas, over which the
priests and the kings were sharply divided.
Not only that, he left behind a personal legacy
that is vibrant even today. Showing his deep
sense of reverence for Krishna, Swamiji says:

He is the most rounded man [ know of, wonder-
fully developed equally in brain and heart and
hand. Every moment [of his] is alive with activ-
ity, either as a gentleman, warrior, minister, or
something else. Great as a gentleman, as a
scholar, as a poet. This all-rounded and won-
derful activity and combination of brain and
heart you see in the Gita and other books. Most
wonderful heart, exquisite language, and noth-
ing can approachitanywhere. This tremendous
activity of the man-the impression is still there.
Fivethousand years have passed, and he has in-
fluenced millions and millions. (1.457)

The fundamental lesson Krishna taught is that
the inconsistency between our thought and
action lies at the root of all troubles. That re-
sults in our complex and irrational behaviour.
Living the life, Krishna shows us how to find
the greatest calmness in the midst of intense
activity, and amidst the greatest peace, intense
action. It does not matter if we do not khow for

sure whether he is a historical personality. But
it speaks amply of a people who could imag-
ine such a character, positing in him all the
sterling qualities that one should aspire for.
Swamiji says again: ‘My regard for him is for
his perfect sanity. No cobwebsinthat brain, no
superstition. He knows the use of everything,
and when it is necessary to assign a place to
each, he is there’ (ibid.).

A tree is known by its best fruits. Simi-
larly, religion should be judged by the saints
and seers it has been producing since the
dawn of civilization, and not by the priests
who use it as a tool for selfish ends. If spiritual
personalities are not taken into account while
analysing human history, the assessment is
bound to be faulty. The sense of history works
at the deepest levels of a nation’s collective
psyche; the more a nation is conscious of its
real history, the more the number of spiritual
people it can find in its chronicles. And the
chief concern of such people is the correct
analysis of human nature and conduct.

The Mahabharata is an apt example. But
for the existence in India of so many genuine
spiritual characters, a monumental work like
that—containing as it does a comprehensive
code of history, politics, religion, philosophy,
morality, ethics, aesthetics and sociology cen-
tred upon human behaviour—could not have
been produced. The epic rightly says about it-
self that what is not found therein is not found
anywhere. So such an accomplishment is a
valid indicator of the vibrant thought and re-
markable ability of the people of its time. And
the study of those intuitive souls who create
such works is pertinent, for they provide in-
sights that ordinary scholars cannot.

Swamiji’s Vision of History

Hence it did not escape Swamiji that the
history of the world can be read as a march of
events with the ruling power changing hands
from one class to another. This goes on in cy-
clicorder, and now it is for the labourers to ap-
propriate the privileges that the priests, kings
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and merchants had earlier enjoyed in succes-
sion. But the prophet that he is, Swamiji warns
that the working class must not enjoy its
power at the cost of human culture, for that
would make a travesty of civilization. Unfor-
tunately, we inIndia did not use Swamiji’s for-
mula for social regeneration: Take man where
he stands and from there give him a lift.
Therefore, much to our humiliation, we are
suffering the consequences in every important
sphere of our life, be it education, health or in-
dustry. Thus we have sown the seeds of our
folly in the fields of history only to reap its bit-
ter results.

Nevertheless, it is heartening to see that
some of our historians are, after all, ‘stressing
the need to look at, or take stock of the past,
with a view to understanding processes rather
than events—processes that have shaped our
attitude and structured the ever changing so-
ciety of mankind.'1? They are stressing the
need to explore the lives of prophets and sages
who have moved the world by the strength of
their spirit: “The world has never searched,
never found so much peace as he (Siddhartha)
was immersed in. Here, the ascent was driven
by a quest more engrossed with man’s inner
possibilities than what the outside world can
provide’ (ibid.).

Sri Ramakrishna and the ‘Indian Way’

One need not go too far into the past seek-
ing exemplars: the ‘phenomenon’ of
Ramakrishna is very much alive in our minds.
In the latter half of the nineteenth century he
freely interacted with many who are consid-
ered pioneers of the Indian Renaissance. Ar-
nold Toynbee, one of the greatest historians of
the twentieth century, acknowledges with
deep admiration his uniqueness and his con-
tributions to humankind. He thought that
Ramakrishna’s life would offer solutions to
the problems of the future, and hence Rama-
krishna is more modern than the most modern
man today. Vivekananda says, ‘Ramakrishna
has no peer; nowhere else in the world exists

that unprecedented perfection, that wonder-
ful kindness that does not stop to justify itself,
thatintense sympathy for maninbondage.’

History must judge why this poor man
draws such enormous respect. How could he
be so happy, even to the extent of making his
happiness contagious, although he was ut-
terly poor? Why do some scholars and intel-
lectuals believe that he is a pathfinder? Per-
haps one answer to these questions is that he
was a living embodiment of that part of our
collective being that shapes history and in-
spires us to forge ahead in spite of the ad versi-
ties we are constantly confronted with in this
world. This assumption finds an echo in the
words of Vivekananda: ‘He had lived in one
life the whole cycle of national religious exis-
tence in India’ (7.483). Correspondingly,
Toynbee is also seen pointing to the Indian
way’ of harmony and non-violence—of which
Ashoka, Ramakrishna, and Mahatma Gandhi
were perfect examples—as the only alterna-
tive to destroying ourselves.

Sister Nivedita saw in her guru the very
qualities that Toynbee and Vivekananda see
inRamakrishna. She says: ‘Isee in him the heir
to the spiritual discoveries and religious
struggles of innumerable teachers and saints
in the past of India and the world, and at the
same time the pioneer and prophet of a new
and future order of developn‘len‘[.’14 She is
convinced ‘that each trace of those higher and
uncommon modes of thought and conscious-
ness to which he held the key, has its signifi-
cance for the modern age’ (97).

Swamiji’s mind was largely occupied by
the thought of history. He was in search of the
real human being amidst the vicissitudes of
civilizational development. His keen observa-
tion led him to formulate this profound mes-
sage: Truth does not pay homage to any soci-
ety, ancient or modern. Society has to pay
homage to Truth or die. Societies should be
moulded upon truth, and truth has not to ad-
just itself to society. If such a noble truth as un-
selfishness cannot be practised in society, it is
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better for man to give up society and go into
the forest.’

A great deal of introspection is required
on the part of the powerful nations if they are
to redeem themselves of the sin of destroying
countless lives to achieve their selfish ends. A
quick and mechanical philanthropic genuflec-
tion does not make a seeming act of service
worthy of the name ‘humanitarian aid’; man
certainly does not live by bread alone. Rich na-
tions must shed political gimmickry to be gen-
uinely respected by the developing world.
The strength of the purse can hardly stand
comparison with the power of the Spirit; and
no material power can resist the Spirit’s resur-
gence. Inreacting to the imperialist excesses of
British rule in India Swamiji had announced in
a prophetic vein: ‘If man cannot believe in the
Vengeance of God, he certainly cannot deny
the Vengeance of History. And it will come
upon the English; they have their heels on our
necks, they have sucked the last drop of our
blood for their own pleasures, they have car-
ried away with them millions of our money,
while our people have starved by villages and
provinces’ (7.280). Within a few decades of his
passing away the nation which was proud of
anempire over which thesunnever set wasre-
duced to its own island home. But Swamiji
was thinking in terms of much broader time
spans and we are yet to witness the full out-
come of his prediction.

Conclusion

Ironically, people never take lessons
from history. For the attainment of peace and
happiness, people of all nations have to ‘look
upon themselves as pilgrims to the same
Shrine of Truth’. They have to enthusiastically
respond to aninspiring call given by Swamiji:

That society is the greatest, where the highest
truths become practical. That is my opinion;
and if society is not fit for the highest truths,
make it s0; and the sooner, the better. Stand up,
men and women, in this spirit, dare tobelievein
the Truth, dare to practise the Truth! The world

requires a few hundred bold men and women.
Practise that boldness which dares know the
Truth, which dares show the Truth in life,
which does not quake before death, nay, wel-
comes death, makes a man know that he is the
Spirit, that, in the whole universe nothing can
kill him. Then you will be free. Then you will
know your real Soul. (2.85)

History is currently being redefined. The
present demand is for a more egalitarian as-
sessment of humans as makers of history.
What is required is a sincere probe into the en-
deavours of millions of ordinary people si-
lently discharging their duties to shape the cit-
adel of peace, for the real ‘history of the world
is in the little acts of sacrifice performed in ev-
ery household’ (8.240). If history does not
elicit interest in the study of the real man’ be-
hind the veneer of the ‘apparent man’ and fails
to provide an incisive look into the depths of
human existence, its meaning and purpose, it
is then simply an aimless academic pursuit.
Since history’s chief concern is to unravel
truth, in dealing with history we must first try
to understand what constitutes the ‘real” in
man before we seek to explain the world out-
side, bearing in mind the deep truth contained
in the following words of Swamiji’s: Philoso-
phers might fret and sneer, and priests ply
their trade even at the point of the sword, but
truth comes to those alone who worship at her
shrine for her sake only, without fear and
without shopkeeping’ (4.258),
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Eternal Mother. Sri Sarada Math, Dakshin-
eswar, Kolkata 700 076. E-mail: srismath-
@usnl.com. 2004. viii + 304 pp. Rs 80.

t is to mark the twin events of Holy Mother’s

150th birth anniversary and the golden jubilee of
the Sarada Math that this anthology of thirty arti-
cles by monks, nuns and erudite lay devotees of the
Ramakrishina-Sarada movement has been brought
out. The articles have been grouped into four sec-
tions— Altars of Shakti: The Divine Feminine Prin-
ciple; Reified Divinity: Life and Teachings of Sri
Sarada Devi; Inundation of the Infinite: Sri Sarada
Devi’s Relevance Today; and Evolution of a Revo-
lution: Sri Sarada Math and Sarada Movement. So
far as could be gathered from the References at the
end, twenty-one of the articles are contributions ap-
pearing for the first time in the present volume,
while the remaining nine are original/translated
reproductions of articles published in journals or
edited selected portions compiled from one or
more books.

Irrespective of the section-wise grouping of the
articles, the reviewer finds it easier to discuss them
under three broad heads representing three aspects
of the ‘phenomenon’ called Sri Sarada Devi: 1. Holy
Mothet’s relevance in the lives of individuals; 2.
Holy Mother’s role as sanghajanani; 3. Holy Mother
as a distinctive power for the regeneration of hu-
manity.

Holy Mother influenced those who came in
contact with her during her lifetime through the im-
mensity of her love, which invariably gave an up-
ward turn to the course of their lives. Pravrajika
Bharatiprana’s memoir, the story of ‘Mata Devi’s’
influence on Sister Nivedita as told by Pravrajika
Bhavaprana, V Narayanan’s brief account of his
meeting with Holy Mother, the incidents in the
lives of some devotees narrated by Pravrajika
Ajayaprana, and the various happenings in the
lives of contemporary devotees mentioned insome
of the other articles testify to this. What is more, this
is a continuing process. Sri Ramakrishna had the at-
titude of a mother (matribhava) towards everybody

and Holy Mother remains the embodiment of that
compassionate attitude even to this day, for every-
body all over the world. This is stressed in the open-
ing article by Pravrajika Shraddhaprana and factu-
ally borne out by Amrita Salm in her interesting re-
portof the findings of a questionnaire survey of 336
devotees living in America and Europe. But apart
from being an embodiment of divine Motherhood,
Holy Mother was an exemplar—a living model—of
Vedanta in everyday life. She lived her life, estab-
lished in Oneness and Bliss, and demonstrated to
householders and monastics alike that the Vedantic
ideal can be actualized amid the thousand and one
distractions of life in the world. This aspect of Holy
Mother’s life is also well depicted in some other ar-
ticles, notably in those by Pravrajika Mokshaprana
and Pravrajika Bhavaniprana, and the eminently
readable one by Swaraj Majumdar, who dwells on
her sense of humour. Shelley Brown in her article
examines the extent to which the teachings of Holy
Mother’s life can be found reflected in Swami
Vivekananda’s writings.

Holy Mother’s role as sanghajanani started quite
early, right after Swami Vivekananda established
the Ramakrishna Mission. She was the interpreter
of Sri Ramakrishna’s ideal, ‘the high court of ap-
peal’ for the resolution of doubts regarding policies
and courses of action, and generally the supreme
directrix guiding the Mission’s line of develop-
ment. She sowed the seed of what later became the
Sarada Math by inaugurating Sister Nivedita’s
school and gracing its residential annexe (Matri-
mandir) by her month-long stay there. Even after
her passing away, it was her inspiration which
worked relentlessly for more than three decades
and led to the germination, sprouting and growth
of that seed into the women’s math. Swami
Prabhananda has ably described all these develop-
ments in “The Early Years of the Ramakrishna Or-
der’, (The title conceals the theme of the article,
which really is about Holy Mother’s role in these
developments.) Pravrajika Prabuddhaprana and
Hiltrud Rustau give further details of the prepara-
tions and developments culminating in the found-
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ing of the women’s math, the former with particu-
lar emphasis on the contributions of Western
women to it.

Of the three aspects mentioned above, the third
is the most important. Swamiji said that the advent
of Sri Ramakrishna marks the beginning of a new
era. Holy Mother’s life has a dominant role to play
in the unfolding of this era. This is firstly because
the regeneration of humanity can only be through
the regeneration of women. Holy Mother’s life
presents before women the blazing ideal of a com-
bination of all-embracing love, detachment and
dignified independence. From a broader perspec-
tive, she, as the embodiment of divine Energy,
holds out for mankind the promise of knowledge,
both secular and spiritual. Humanity badly needs
such knowledge in order to scale new heights in its
path of progress. Swami Ranganathananda elo-
quently brings out these points in his short but
beautiful piece of writing. Among others, Kamala
Rao’s excellent article examines the relevance of
Holy Mother’s life vis-a-vis contemporary
women’s issues. The ‘middle course’ between tra-
ditionalism and feminism charted out by Mother
for women of the new era, her bridging the ancient
and the modern, her quiet way of negating useless
social barriers, the incisiveness of her insight into
the affairs of the world and the breadth of her holis-
tic vision of life in general—all very much in tune
with the emerging thought patterns—are dis-
cussed in a number of articles.

There are some other excellent articles that do
not strictly come under any of the three heads listed
above. These deal with topics like the scriptural
background of worship of God as Mother, scrip-
tural support behind women'’s right to monasti-
cism, women seers and nuns of India in Vedic and
later times, how Sarada Devi blossomed into Holy
Mother, and thelives of theleading torch-bearers of
the Sarada Math. The reviewer would regard these
as preambles to or follow-ups of the above main
topics.

Since the volume marks the golden jubilee of
the Sarada Math, one would naturally like to know
aboutits growth and expansion (and about its asso-
ciate, the Ramakrishna Sarada Mission) during the
last fifty years. This curiosity is only partially satis-
fied through gleanings from some of the articles. A
full-scale treatment of this aspect of the movement
would have been most welcome.

The standard of editing is generally high. Only

in the case of a few reproduced articles there is
some difficulty in identifying the sources. (For in-
stance, in Asha Devi’s article the source cited has
the year 2004 against it; but the actual source is a
Bengali article that appeared in 1946, of which the
cited source is only a translation. This became clear
only after reading Hiltrud Rustau’s contribution.
Since the context of the article is of great importance
for understanding its significance, it is always
better to cite the original source.) But these are mi-
nor blemishes. Readers interested in Holy Mother,
and the Ramakrishna-Sarada movement, and even
those concerned only with the women’s movement
will find much food for thought in this very moder-
ately priced volume.

Prof. Shoutir Kishore Chatterjee
Former Professor of Statistics
Calcutta University, Kolkata
The Daily Evening and Morning Offer-
ing. H W Bodewitz. Motilal Banarsidass, 41
U A Bungalow Road, Jawahar Nagar,
New Delhi 110 007. Email: mlbd@uvsnl.com.
2003. xii + 211 pp. Rs 195.

he earliest religious activity of the Vedic stream

was the drauta agnihotra. The lighting of the
mystic fire with arani wood and offering oblations
to it was elevated into a keen esoteric ritual, thanks
to the Agni Suktas, which lead the Rig Vedic
hymns. [tis a ritual that has endured to this day and
there has been a good deal of interest in this ancient
tradition even in the West. India has always had a
few brahmin householders in villages performing
this ritual who are known as Nitya Agnihotrins and
Shrautikas. The ritual is said to cleanse the external
and inner spaces of our life on earth. But mere ritu-
alism is not enough. One must understand the sig-
nificance of the rituals. When H W Bodewitz pub-
lished this volume in 1976, it received instant admi-
ration. An important work for Vedic studies, it is
most welcome to have the present paperback edi-
tion for a wider dissemination of its contents.

Eighteen chapters bring us well-chosen ex-
cerpts from the Brahmanas and the author insinu-
ates the ritual as an inter-linkage of the sauragni cre-
ated by Aditya in the beyond with the agni lit by
man on earth. The twilight language of the ancient
sages is not easily decipherable for the modern
mind, but Prof. Bodewitz makes a brave attempt
and succeeds most of the time, for he has also pa-
tiently prepared extensive notes. It is interesting to
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note that milk was the usual oblation in such sacri-
fices, for ‘milk is the essence of all plants’.

Though one has to be a close scholar of the sub-
jectof Vedic ritualism to understand this work, a lit-
tle patience can be highly rewardingand help us re-
late the mental processes of the ancients with the
urgent socio-economic life of our society. Thus the
Shatapatha Brahmana says one should offer increas-
ing amounts as libation to gods, human beings and
cattle to indicate the nature of his aspiration. As the
percentage stands, gods are fewer than human be-
ings and human beings are fewer than cattle. This
proportion should continue for the prosperity of
the society. Hence the scripture says: He who
knowing thus offers the agnihotra will have more
cattle than (human beings) to be supported by him.
For if someone has more cattle than (human beings)
tobe supported, this means prosperity.” Our minis-
ters of finance and agriculture should take note!

Thereis then the problem of death. The ancients
gave much thought to it. The Daily Evening and
Morning Offering takes a quick look at the way the
agnihotra is used in a variety of rituals in the every-
day life of the Indian today, culminating in the con-
signing of the physical remains of a person to the
flames. The resilience of this rite, which has lin-
gered so long in the Indian clime and which is now
going beyond India too, shows how much aspira-
tion had gone into its creation by the Vedic rishis of
old symbolized by agni rushing upwards from the
head of Prajapati. Prof. Bodewitz has placed plenty
of primary sources on a platter for the researcher. It
is a spiritual legacy which we must not ignore.

Dr Prema Nandakumar
Literary Critic
Srirangam

Garland of Advaitic Wisdom. Ajati. Sage
Press, Daya Dharmam, ROA Nagar, Tiru-
vannamalai 606 603. E-mail: sagepressindia
@yahoo.com. 2002. 315 pp. Rs 350.

'or more than 4,000 years the Upanishads have

directly and indirectly influenced much of the
philosophical thought of the world. Swami Vive-
kananda says of them: Therein lies a mine of
strength to invigorate the whole world.” With the
proliferation of translations of ancient Sanskrit
texts in the last one hundred years, there has been a
leap in interest in Eastern spirituality, especially
Vedanta and Yoga, in the West. This interest, cou-

pled with the lacklustre life that technology is
promising and delivering, is drawing more and
more people to the deeper dimensions of the Atman.

Advaita Vedanta—call it philosophy, religion,
psychology, metaphysics or spirituality—is the
highest possible experience a human being can
have. A lot of people are curious to understand
Advaita philosophy; some sincerely strive for its
higher experiences. But Advaita demands years
and years of rigorous discipline to prepare oneself
for it. It starts with psychological orientation and
moulding of the inner world of thought, and it is
here that books like this, besides discussions on
Advaita, become necessary.

Garland of Advaitic Wisdom does not say any-
thing new, does not give fresh doctrinal insights, is
not meant to be academic or polemic, nor is it a
step-by-step manual of sadhana. It is just as the title
suggests: a stringing together of the wisdom con-
nected with Advaitic teachings, while giving a brief
outline of the philosophy. Let none hastily con-
clude that this book has limited use. Advaita has a
tremendous charm, especially for the thoughtful.
And as the general level of intelligence all over the
world is rising, such books will lead many persons
to the real portals of this supreme philosophy.

The first section of the book devotes itself to
briefly enunciating the evolution of Vedanta and its
differentschools—ranging from Advaita to the dif-
ferent dualistic schools, its principal doctrines,
teachers and the order of Advaita sannyasins. Sec-
tion Two consists of quotations culled from differ-
ent scriptures—from the Upanishads to the Pancha-
dashi, and including the prakarana granthas (mono-
graphs) and stotras (hymns). Section Three quotes
selectively from Ramana Maharshi, the seer who
experienced Advaitic truths and taught them in
simple language and eloquent silence. Sections
Four and Five give Zen and Tao teachings. Though
these philosophies are different from Advaita, yet
they are very practical and hence some of the teach-
ings havea special appeal. With abooklike this that
abounds in technicalities, the Glossary, Sources
and Appendices at the end are indispensable. The
short Introduction by Swami Shantananda, Ajati’s
guru, is very lucid. The book is composed in pleas-
ing typeface and printed on good paper. The pub-
lisher has spared neither expenses nor pains in pro-
ducing the book.

Swami Satyamayananda
Advaita Ashrama
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The Rgveda: A Brief Study. Swami Harsh-
ananda. Ramakrishna Math, Bull Temple
Road, Bangalore 560 019. E-mail: rkmblr_
publi@usnl net. 2003. 38 pp. Rs 12.

he strong and impregnable foundations of In-

dian culture were laid when the rishis who
lived long ago (anytime between 2,500 to 1,200
years BCE) indited the hymns of the Rig Veda. To-
day we speak with facile ease about our Vedic tra-
ditions. But what is this body of Rig Veda, which
opens with powerful suktas to Agni, raises high
Vishwamitra’s mantra—the Gayatri, and con-
cludes with the tremendous hymn calling for uni-
versal brotherhood: ‘Assemble for a common pur-
pose. Confer together with open minds and hearts.
Pool your thoughts for integrated wisdom; for be-
hold, the great gods themselves have come to enjoy
their high eminence because of their unity!"?

The Rgveda is of course a brief study, but does
not leave out any important information regarding
the scripture. The date, the manner of dividing the
hymns (10,552 mantras in all), the branches (twenty-
one, of which only five have survived), the sections
(Brahmanas, Aranyakas, Upanishads), the sages
who received the mantras (including some thirty
women rishis) and the Vedic gods have all been
enumerated by Swami Harshananda. He has also
touched upon the literary graces found in the Rig
Veda. According to him, though various deities are
mentioned, in truth they are all addressed to the
One Supreme. Temple worship was non-existent.
Life on earth was tuned to 7fa, the cosmic law and
order. The Vedic society did not even dream of
moral turpitude: “An important aspect of life in this
world is earning wealth by right means and sharing
the good things in life with others, especially the
less fortunate ones, through dana or giving gifts’
(35).

The chapter titled ‘Commentaries’ is incom-
plete. Swami Harshananda rightly begins with
Skandaswami and refers to Venkatamadhava,
Madhvacharya and Sayana, though one misses
Raghavendra’s Mantrartha-manjari. Whereas he
has mentioned the contribution of European schol-
ars like Grassman, Max Muller and Keith to Vedic
studies, there is no reference to latter-day Indian
commentators on Vedic hymns. Apart from Bal
Gangadhar Tilak and Paramasiva Iyer, who have
explored some of the rks departing from the tradi-
tional ritualistic interpretation, Sri Aurobindo’s

commentaries, Hymns to the Mystic Fire (on the
Agni Suktas of the Rig Veda) and On the Veda (on a
selection of hymns from all the Vedas) are well
known for their intuitive interpretation. There is
then the remarkable Sanskrit commentary Siddh-
anjang on one hundred and twenty-one hymns of
the Rig Veda (the complete first Ashtaka) by
Brahmasri T V Kapali Shastri.

Swami Harshananda has shown the green sig-
nal. It is for us to take up Vedic studies!

Dy Prema Nandakumar

Treasury of Spiritual Wisdom. Andy
Zubko. Motilal Banarsidass. 2004. x + 506
pp- Rs 395.

Tms ury of Spiritual Wisdom is a huge collection of
inspiring sayings. It is a unique compilation. It
contains quotes of great men from different walks
of life—scientists, psychologists, philosophers, and
a wide array of spiritual masters from various reli-
gious traditions and cultures. Einstein, Heisenberg,
Freud, Fromm, Epicurus, Pythagoras, Plato,
Thoreau, Russell, Kant, and Tagore speak through
its pages as do sages like Buddha, Confucius, Jesus,
Muhammad, Shankaracharya, Augustine, Thomas
a Kempis, Swami Vivekananda and Ramana
Maharshi. The interesting trans-religio-cultural
character of this compilation makes not only for a
wholesome appreciation of all the great traditions
and thought systems, but also helps the reader dis-
cover a sublime unity far above the religio-cultural
and vocational differences that distinguish these
great men. More than anything else, these sayings
are illuminating.

Interestingly, they concern the practical norms
of our day-to-day life as much as high spiritual
truths reflecting the deep insights of saints. Num-
bering 10,000, these inspiring sayings are organized
under 142 categories (Adversity, Belief, Character,
Death, Prayer and the like) making for easy refer-
ence. Human personality matures with the matu-
rity of thought. Any serious reader bringing deep
thought to bear upon these sayings can feel their
transforming power. It can certainly help the true
development of personality.

This beautiful, massive compilation by Andy
Zubko is a tribute to seekers all over. It would be a
valuable addition to every collection everywhere.

Swami Shuddhidananda
Advaita Ashrama
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Reports

MNew MMission Centre

On 4 July 2005, Srimat Swami Gahana-
randaji Maharaj, Pregident, Ramabrishna
Math and Ramakrishna Mission, Inaugurated
the mewly formed desmed-to-beuniveraty,
Ramakrishna Mission Vivekananda Educa-
tional and Research Institute (REMVERD, urr
derthe aegis of the Ramaleishna Misgion, and
gave a benedictory address at a mesting crga-
mized on this coogion, Srimat Swami Atma-
gthanandaji Mahara] and Swami Smarana-
randajy, Yice Pregident and General Secretary
respedively of the Ramakrishna Math and
Ramalorighna Miggon, alse gpoke,

hast Fevered President Maharaj releazing
the REMWWERI concept paper

Sri Arjun Singh, Unien Mindster for Hu-
man Respurce Developmert, vigted Belar
Math en2{) fuby and spoke at a meeting at the
Yivekananda Sabhagrihaabout the newly ore-
ated urdveraty. He als¢ visited Ramakrishna
Mission Swami Vivekananda’s Ancestral
House and Cultural Centre, Kolkata.

The Governing Body of the Ramakrishna
Migmion has decded that the ingbbation, a
deemed univergity under the UGC Act, willbe
treated a5 ome of it branch centres, Tty address
¥ Ramaloaghna Misgion Vivekananda Educs-
tiomal and Fesearch Institute, PO Belur Math,

District Howrah, West Bengal 711 2{Z (Tele-
fax: 26549999; B-mail rhwwerd@pvailoondh
Swani Atmaprivanandafihas been appointed
head of the c=ntre.

MWews from Branch Cenftres

Sri Arjun Singh and S L K Advand, for-
mer Deputy Prime Minister of India, vigited
Vivekananda Cultural Centre (Quinton
Hall}, Shillong, ¢n 2 June and 4 July regpec-
tively and spoke at meetings held in comnec-
tasn with thedr visits,

Srimat Swami Gahananandaji Mahara)
maugirated the newly built extengion to the
gcheol run by Ramakrishna Advaita Ash-
rama, Kalady, o0 22 fune

Srimat Swami Gitanandaji Maharaj, Vice
Pregdent, Ramabkrishna Math and Bama-
krishna Mhggion inaugurated the Viveka-
nanda Tesearch Centre at Swami Viveka-
nanda’s Ancestral House on 4 July,

Bamakrishna Math, Puri, conducted a
medical camp from 8 to 16 July during Ratha
Yatra in which 3,249 patients were treated.
The centre alse served sherbet to aboat 11,24
pilgrims During the festival, Ramakrishna
Mission Ashrama, Pur, served lemonade to
abenat 14,000 pilgrims and treated 29 patients,

Foreign News
5ri Bjoy Krishna Handique, Mindgter of
State for Parlamertary Affairs and Defence,
Government of India, along with four MPs of
the Indian Parliament, visited Ramakrizhna
Misgzion, Dhaka, om @ July.

Gujarat Flood Relief

In the wake of the recent devastating
fleeds in Gujarat, our centres in Limbds,
Rajkot and Vadedara immediately launched
extergive relief gperations in Ahmedabad,
Amreli, Anand, Junagadh, Kheda, Rajkot,
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Surendranagar and Vadodara disticts,

Ramakrishna Mission, Limbdi, distib-
uted 30 kg wheat flour, 1,206 kg rice, 906 kg
dal, 2412 kg potatees and ¢nicns, and 300 kg
edible il to 532 families at more than 1) loca-
tiong in Surendranagar district

Ramakrishna Ashrama, Rajkot, distrib-
wted 95401 foed packets (each containing
15{ g guthia, 150 g sweets and 100 g bisoxts),
7462 relief packets (each containing 2 kg
khichri, 5 kg wheat flour, 5 kg potatoes, 50 g
edible ¢il, 1 kg salt, 1040 g chilh pewder, 13 g
gpices, HH) g tea powder, 50 gsugar, 15an, 1
Blanket, 6 candles and 1 matchbaond and 11,154
water pouches to 95401 perseng at 121 wil-
lages in Ahmedabad, Amrel, Anand, Juna-
gadh, Kheda and Rajkot districts, Apart from
this, the centre gave 7 {2 food packets to the
Rajkot digtrict collector for distribution i ine
accegible areas by helicopter, Tt ake distib-
uted 2 trelleys of dry fodder and 12 metric
tems of green fodder for cattle,

Ramakrishna Mission Vivekananda
Memorial, Vadodara, distribated 38020 food
packets (each containing guthi, bundd bis-
ouits, and potate and banana chips), 1000 gre-
cery packets, (each comtaining 1{ kg wheat
flonr, kg rice, ke dal, 1 kg ol 1 kg salt, 5 2
tunmeric powder, 5 g tea powder and 1 kg
sugary, 68 utenzl gets (sach set including 4
ceoling vessels, 4 dishes, 4 bowls, 7 tumblers,
1 gpeen, 1 frying pan and 1 gpatula), 14,50
water pouches, 3 chlorine tablets, 1635
blankets and 125 tarpaulin sheets to 97 573

.'qj.- ; 3 4 E

= L

Distributian of relief Kits by tha Wadodara tantre

persons at 12 places n'Vadedara oty and 94il-
lages in Vadedara and Anand districts, Be-
sides, 1,763 persons were givenmedical relief,
The Rawmakrishrg Mission appeals to dne and
all i com tribute getterdusly o the Gujrat flovd re-
ligf fund, All doviations made # cash or by chegue/
deranid dvaft deazrt i foviwr of Ravakeishita
Mission” paynble i Kolkate ere exempt feom dn-
cimne tex under Section 3G of the Inorme Tax Adt,

Relief and Rehabilitation

Bamakrishna Math, Chennai, distib-
uted 7,50 kg rice and 17,692 shirts to taa-
nami-aftected pecple in Kanchipuram and
Karyalarnari digtricts in June 2005,

InJune and July, Ramakrishna Mission,
Port Blair, distibuted 1,414 saris, 180
wemen's garments, 1450 dhotis, 4,429 shirts,
225children’s garments, 175 vegtsand 325 bed
shests to taunamivicims at different placesin
and ardound Port Blair,

Bamakrishna Mission Ashrama, Mal-
da, distributed 104 kg chure, 63 dhotis, 24 kg
biscuits, 11 kg rutritignal feed supplements,
27 kg gur, 88 sark, ¥ children's garments and
294 corrugated rom sheets to 29 families im
Bhutmi whege houses were destroyed by fire,
in June.

Ramakrishna Advaita Ashrama, Kal-
ady, gave 33 mtamararg benetiting 65 families
of Bdamanakkad villagein Ernakulam district
in June,

In Jume, the Batticaloa sub-centre of
Ramakrichna Mission, Colombo, donated a
15-geater passenger vesgel to tounami-affected
pecple in Batticaloa,

In Jume and July, Ramakrishna Mission
Caleutta Students” Home, Belgharia, pri-
vided building materials for 48 more houges
topecplerendered homelessby the gtorm that
hit MNadia and North 24-Parganas in May,

Ramakrishna Math, Pune, distributed
4 kg chemackur, 200 kg bread and butter,
9,600 bananas and 1,000 1 drinkang water to
500 famities of 2 villages of Raigad district that
werebadly affected by floeds, infuly, -
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